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CHAPTER I 
INTRODUCTION 
The critical need for intensive research in the field of 
English in regards to interests and preferences of students 
in the language arts program has long been recognized. 
The purpose of this study is to determine, if possible, 
whether sixth-grade children like or dislike language as a 
whole, and to discover their subject preferences. 
The writers hope to discover the answers to these 
questions: 
1. Do children like English lessons presented, for the 
most part, 
a. As.silent reading 
b. Orally (discussions) 
c. Written 
d. With pictures included? 
We further intend to thoroughly screen our population 
through the administration of the following tests; 
l. Henmon-Nelson Test of Mental Ability, Form A 
2~ Metropolitan Achievement Test 
The idea of accurately and/or conscientiously recording 
children's preferences and interests is not an entirely new 
one, as educators have for many years dealt with this problem 
in varied ways. 
Such terms as tests, check lists, questionnaires, and 
other modern measurement instruments have long been part of 
a teacher 1 s professional vocabulary. However, a minimum of 
time and effort seems to have been hitherto concentrated in 
the field of English preferences. This effort, then, has 
been dedicated to unearthing valid, pertinent information 
regarding preferences and questionnaires previously admin-
istered in language or other related subject areas. 
There is a dearth of research results to be found in 
the professional literature relative to the personal, social, 
civic, and vocational interests of elementary school children. 
The early 1930's produced the first, faint warnings to 
educators that a condition of flux in the field called for 
an awakening to the responsibility of providing for changed 
methods in the schools of that era. 
This change has proceeded from a meager beginning to 
its present status, where, in certain instances, freedom of 
expression among pupils has overshot the bounds of educa-
tional reason. 
Educators and students have devoted much in the way of 
zeal and effort to ~olster the belief that a pupil, working 
amid surroundings and subject-matter that interests him, 
will create a highly desirable learning situation. 
Of late, considerable time has been devoted to writing 
about childrenrs preferences and the interests of children. 
Conversely, little attention has been directed toward the 
2 
field of English relative to interpreting the low preference 
results continually attributed to this subject. 
This lack of pertinent knowledge relative to why English 
continually proves uninteresting and unpalatable to children 
has aroused the interest of this three-member group. It is 
hoped that valid~, useful information ·will be unearthed in 
the study that will prove a starting point upon which others 
may concentrate in future endeavors. Certainly, educators 
in general, and English teachers in particular, should 
willingly concern themselves with helping to restore the 
subject of English to its proper niche in the American sch·eme 
of education. 
Chapter II will attempt to present the results of the 
study of literature and research and.serve to underscore the 
need for such a study. 
3 
CHAPTER II 
REVIEW OF RESEARCH 
l. Definition of ninterest" 
Before delving into the formal examination of research 
pertaining to preferences and interests, one would do well 
to examine the literature dealing with the varied definitions 
of the word ninterest n. 
A primary source of information, the Dictionary of Edu-
1/ 
cation, had this to say about "interestn: nA subjective-
objective attitude) concern or condition involving a precept 
or an idea in attention and a combination of intellectual 
and feeling consciousness, may be temporary or permanent, 
based on native curiosity, conditioned by experience.n y 
Weedon states it this way: Interest is, " •••• that 
which one wants to do." 
1./ 
Dewey maintains: 
nThe genuine principle of interest is the principle 
of the recognized identity of the fact to be learned or 
the action proposed with the growing self; that it lies 
in the direction of the agent's own growth, and is 
l)Carter V. Good, Dictionary of Education, McGraw-Hill Book 
ITompany, New York,-r945, p. 223. 
2/Vivian F. Weedon, "Research Needed in Interest Evaluationtt, ~ducational Research-B~l~etin, (March, 1937), 16:67-71. _ 
1/John Dewey, Interest and Effort. in~~~~io~, Houghton 
Mifflin Co., Boston, 1913, p. 90: 
4 
therefore, imperviously demanded if the agent is to be 
himself. The word 'interests' suggests, etymologically, 
what is between, that which connects things otherwise 
distant .. n y 
In his study, Rothney brings out a valid point that 
deserves special consideration if one is to delve into any 
phase of the interest problem: 
11It would be difficult to get a definition of the 
word '·interest' that would be satisfactory to any large 
group of educators; yet it would be equally hard to get 
any discussion of educational practices in which 
'interest' was not considered.n 
2/ 
Other educators are prone to side with Dewey when he 
maintains that! nrnterest is not some one thing; it is a 
name for the fact that a course of action, an occupation or 
pursuit absorbs the powers of an individual in a thorough-
going way." 
ttKnow the childrt is a hackneyed phrase often offered 
at will in educational circles. While one would hesitate to 
question that this did not offer a desirable means toward an 
end, most authorities agree that while knowing the child will 
furnish some insight as to his interests, it will not prove 
to be an infallible source of information. Some factors that 
limit exclusive use of this particular weapon include the 
human error potential always present in a teacher-pupil 
relationship and the fact that many times teachers have only 
1/J. M. Rothney, "Interests of Public Secondary School Boystt, 
Journal of Education, (November, 1937), 28:561. 
~Op. cit., p. 14. 
~-- 5 
limited knowledge and understanding of the child's true 
personality. 
What is interest? Bingham treats interest thus: "An 
interest is a tendency to become absorbed in an experience 
and to continue it.n 
One of the·stro~7est definitions uncovered is attribut-
able to Lee and Lee- who maintain that, "Interest is one 
of the largest factors in education.n They saw fit to treat 
the stimulation of interest in the following manner~ 
nprobably the most potent factor is that the 
teacher herself has such zeal and abiding interest 
that the interest becomes contagious. Interests 
already present should be so located so that the 
teacher may relate new situations to the former 
interests .•.• this is just another way of giving 
meaning to the learning situation. 11 
2.1 
2. Background of Interest Studies 
Fryer states that the measurement of interests is 
not more than twenty-nine years old {1920). 
In his review, he stated that the importance of interests 
in mental life was not recognized by early educators and 
industrialists. Later, such educators as Pryer, G. Stanley 
Hall, and others began to realize a child is an individual 
1 Walter ingham 1 Aptitudes ~nd __ ~ti~J..l.d~"1'..est_ing_, Harper and 
rothers, New York, 1937, p. b2. · 
2/J. Murray Lee and Doris May Lee, The Child and His Curricu-
Tum, D. Appleton Century Co., New York, 1940, pp. 145:r4~~ 
1/Douglas Fryer, The Measurement~of Interest~, Henry Holt 
and Company, Inc., New York, 1931, p. 16. 
G 6 
with a right to be interested in his activities. 
Investigations of play interests were the earliest made. 
These began at the turning of the century with the question-
naire method being used. 
One of the pioneer investigations in the interest field 
1/ 
was carried on by Kelley in 1914. He found correlations 
of 0.35, 0.34, and 0.33 between school marks in mathematics, 
English, and history and scores on interest inventory com-
posed of items rated as important by teachers of these sub-
jects. He came to the conclusion that interest was important 
in school achievementj but only one-half as important as 
industry in its influence. 
3. Relationship of Interest to Ability 
2:.1 
In 1926 Commins and Shank did a study on arithmetic 
and reading interests. They compared students' preferences 
with their success in these subjects. They found that 
students who preferred arithmetic were ~chieving more success 
in reading than those who did not express a preference for 
arithmetic. 
1JT. 1. Kelley; Educational Guidance~~r_h~t~~~~ 
J.n. the Analysis a.£LPx_e_Q.i£t_=i:.Q.!l._Q.LJ\.J:>Al_i.t..:r_ ~of J!.i,g__l!._..§._c_h_o~ol:. 
Pupils, Teachers College Contributions to Education, No. 71, 
Bureau of Publications, Teachers College, Columbia University, 
New York, 1914, p. 116. 
yw. D. Commins and T. B. Shank, 11The Relation of Interest 
to Ability in School Subjectsn, Elementary Schs>..21__~Q.urn~1., 
(October, 1926) , 27:768-771. ' 
7 
Spalding gives three reasons why the school has 
failed to encourage pupils in the development of varied 
interests: rt(l) We have presented facts and more facts on a 
subject and felt that was all that was needed to develop 
interest. (2) We have assumed that only 'respectable' 
interests are the ones that the scholar or artist favors. 
(3) We have not taken their interests and developed them, 
but instead have imposed ours upon them.tt 
nModern educators who seek to develop socially informed 
and sensitive citizens place a high premium on interest educa-
2/ 
tion." 
ttinterests are not static but undergo continual change.n 
Research shows " •••• strong evidence to support the conclusion 
that interests are not innate but largely acquired through 
4/ 
experience.n 
In the field of interests we find that there is agree-
ment that interest is essential for learning. The methods of 
motivating interes·ts differs, but agreement is evident in 
that some type of motivation is necessary. 
1/F. K. Spalding, Interest t~~~~~~~g, Department of 
Secondary School Principais, Bulletin 74, April, 1938, 
National Education Association, Washington, 22:52-54. 
2/Wanda Robertson, An Evaluation of the Culture Unit Method 
for Social Education, Bureau of Publications, Teachers College, 
Tiolumbia-Universfty, New York, 1950, p. 112. 
2/Ibid., p. 120. 
4/Ibid., p. 120. 
;8 
In any discussion of ability, it is well to keep in 
mind several definitions of nintelligence:t. Included are 
1/ 
the following: 
tr.An individual is intelligent in proportion 
as he is able to earry on abstract thinking.n 
(L. M. Terman) 
"We may •••• define intellect, in general, as the 
power-of good responses from the point of view of 
truth or fact. n (Robert L. Thorndike) 
?:.I 
Franklin gave a clerical aptitude test to a number of 
junior high-school students. He found that those students 
who chose a clerical career scored significantly higher in 
the test although the clerical group had significantly lower 
I.Q.'s. He concluded that: ninterest is a potent factor in 
aptitude for success." 
nwe find that the most successful child is highly intel-
ligent and highly interested. Some children who are not 
highly interested have succeeded, but they are highl.f intel-
ligent. .Again,, some highly intelligent, but not h~~hly 
interested have not succeeded, and finally some with lower 
intelligence and not a high degree of success are highly 
interested. .A child must be interested to achieve success: 
!/SymposiUm, "'"Intelligence and Its Measurement", Journal of 
Educational Psych~, (March and .April, 1921), 
12:123-147, 195-310. 
2/E. E. Franklin, ttThe Permanence of Vocational Interests of 
Junior High School Punilsn,. The Johns Hopkins Studies in 
Education, No. 8, 1924, p. 63. = * - ~~- "-
The higher the interest and the higher the intelligence, the 
v 
greater the success •. rr 
2/ 
Davis and Taylor noted some other implications from 
their survey which has significance here: 
l. rTThe nature and extent of interest varies with the 
degree of intelligence." 
2. "Group differences with respect to intelligence, sex, 
race, grade, however, are relatively unimportant in 
comparison to person to person differences." 
Jersild asserts: 
nThroughout the period of growth, a child's interests 
are closely related to his abilities. 
Frequently, children are more desultory in their 
interests and simply float with the tide of play activi-
ties engaged in by children of their own age or fall in 
with projects engineered for them by parents and 
teachers. When this is the case, the interests that 
such children report or exhibit in their overt conduct 
at any given time may fail to reflect the fruitful 
enterprises that they might enjoy if given the proper 
opportunity. 
A method that frequently has been used when 
children are old enough to read has been to supply them 
with a long list of activities, with instructions to 
check those that they have recently undertaken on their 
o~1n accord or that they like best~ Such data are in-
formative as far as they go but they may fail to tell 
the whole story. Jt.l/ 
l/L. M. Terman, "Mental and Physical Traits of a Thousand 
Gifted Children", Genetic Studies of Genius, Vol. 1, 
Stanford University Presst StanfordJ 1925. 
2/Robert A. Davis and Hazel E. Taylor, ttSignificance of 
Research on Interests for the Classroom.Teacher" Educational 
Administration and S~~isio~, (September, 1943~,29:359-360~ 
3/Arthur T. Jersild, Child Psycl};olggy, 3rd edition, Prentiss 
Hall, New York, 1947, pp. 475-5rr. 
-.~ . 
y 
This is indicated by Osborne in a study of children 
in summer camps. In checking the results of an "interest 
finder" when they first arrived in camp, the children gave 
a high vote to baseball and other conventional pastimes; but 
these votes gave little indication of the interests that 
could be developed during the camp season. For example, 
many of the children, when free to follow their own inclina-
tions, developed an interest in sand play, even though they 
were of an age when children tend to regard such play as 
rtbaby stufftl. Thus, by virtue of the example set by an adult, 
many of them acquired a strong interest and much competence 
in handicrafts of various sorts, again in a manner that 
could not be predicated from their original testimony. The 
behavior of these children revealed, as often is shown in 
the conduct of both children and adults in everyday life, 
that one's interests of the moment or one's neutral or 
negative at~itude toward an activity give little indication 
of the potential appeal of untried activities. 
nrnterests .are to a large degree t culturally' deter-
mined. The bearing of learning on interests has not 
always been properly recognized by educators who main-
tain that what children are taught at school should be 
based on children's interests. Actually, as pointed 
out, childrents interests do not grow as separate 
entities that .can be plucked like apples from a tree. 
Most interests are learned ! Accordingly, an educational 
policy of utilizing children's interests should be aimed 
to help children to cultivate and to acquire the most 
rewarding interests and should not be bound by the 
!7E. G. Osbo3rne, Ca~ing ang_Q~dance, Association Press, 
New York, 1937, p. 2 O. 
particular interests that children happen to have 
acquired. 
As suggested above, the resourcefulness of the 
adult who is in charge is an important factor in help-
ing children get a taste of various undertakings. The 
influence of the teacher is illustrated by the fact 
that a subject which is most popular in one school 
may be the least popular in another~ ''1/ ?:] . 
Jersild and Tasch, in their study of children's 
interests, suggest that certain subjects may be relatively 
unpopular because of a failure to provide a sense of achieve-
ment. This may be a reason for a lack of interest in school 
subjects particularly on the part of boys. 
An interesting observation was made by the authors re-
garding children's interests: 
HSubject to these limiting factors, there is a 
wide margin of choice and choices in the particular 
interests which children at a given level acquire, 
once they are old enough to go to school. To the 
extent that this is true, their interests demonstrate 
what they have learned rather than what they could 
learn to like to learn. They reflect the past more 
than they provide a guide to the future and so must 
be carefully interpreted in order to determine their 
true significance for education .. nl/ 
Their study showed that the top categories where 
interest was highest were (1) reading, writing, and language 
arts, and (2) arithmetic. 
!/Arthur T~=Jersild, Op. cit., pp. 475-511. 
£/Arthur T. Jersild and Ruth J. Tasch, Children's I_Jl~ 
and What Ther Sug&est for ~~£cation, Bureau of Pubrications, 
Teachers ~ol ege, lrrolumbia University, New York, 1949, p. 77. 
l/Ibid., p. 77. 
4. Significance of Preference 
in Subjects and Lessons 
A question that arose in conjunction with a subject and 
lesson preference study of sixth-grade English pupils was, 
HDid pupils, in selecting their individual list of three 
ranking subjects, show any pattern of choice?n Research 
shows a definite lack of studies related to this field. 
1/ 
In the Holmes study, tabulating the preferences of 
sixth-grade children in the various school subjects, the 
survey included children in grades two through six, and 
covered seven semesters of work. Among the major facts 
unearthed were that arithmetic held first place in the 
childrents choices, while social studies and language placed 
very low. One limitation to this study was that it was con-
fined to a single school. 
2/ 
Lane - conducted successive studies on likes and dis-
likes of school subjects. The rankings of the four best-
liked subjects were as follows: arithmetic, art, reading, 
and physical education. Again, we note the absence of 
language as a ranking choice, while not·ing that a highly 
desirable population o:f 19,000 pupils, representing grades 
three to six, were questioned. 
l/Ethel E. HOTriles, HSchool Subjects Preferred. by Childrenn, 
Department gf Ele~~ry.~~h2Ql_~r~~c~pals, Sixteenth Year-
book, Washington, D. c., N.E.A., T937, pp. 336-344. 
2/Robert Hill Lane, The PrinQipal in ~he_Mod~rn .. ~ementarz 
School, Houghton Mifflin Co., Boston, 1944, pp. 276=277. 
-.-: .:' . ...:, 
:--:.~·:i.::r .,. J : - ~ 
In a straight tabulation of pupil preferences for school 
1/ 
subjects, Holmes found that arithmetic was the favorite 
subject of the pupils. This survey was conducted in 1932 in 
the Wyman School of Denver and included all the boys and girls 
of grades two through six, a total of 808 pupils. The second 
choice was art, and reading placed third. 
In this study, pupils were also asked to submit their 
selections of subjects "liked leastn. These were revealed 
to be social studies, music, and spelling, in that order. 
------~---~-~--~~---~~-----~-~--~----------------
Subject 
Mathematics 
Art 
Social Studies 
Language 
Reading 
Spelling 
Penmanship 
Elementary Science 
Music 
Physical Education 
Liked 
Best 
307 
127 
59 
8 
117 
62 
15 
3 
44 
66 
Liked 
Least 
92 
65 
140 
55 
59 
94 
82 
23 
133 
27 
Net 
Difference 
215 
62 
-81 
-47 
58 
-32 
-67 
-20 
-89 
39 
--------~~------~~·------
From this compilation, it is readily apparent that 
mathematics, art, and reading were the only subjects to 
finish on the positive side of the ledger, all other subjects 
receiving more negative than positive votes. 
From.his accounting, Holmes concluded: 
ttit is not expected, 0f course,, that all, pupils 
will learn to like all subjects equally well. Neverthe-
L 
/ .' 
less, there is value in concentrating the school's 
efforts, for a time, on the subjects they like the 
least, especially .if these are generally recognized 
as among the most important by educational leaders. 
Children are not likely to profit greatly from school 
activities in which they are not interested or which 
they actively dislike. rry y 
Columba studied the school-subject preference of 
elementary school children and compared the differences of 
achievement in the standard achievement tests of those who 
expressed a preference for a subject with those who expressed 
no preference for it. He came to the conclusion that the 
differences were insignificant. 
2.1 
King combined a series of questions concerning 
interests with a series of intelligence tests to form a 
battery for prediction of success in English, mathematics, 
and science. He found a correlation of 0.18 between school 
marks and marks which had been predicted on the basis of 
interest. 
Lyons investigated the preferences of sixth-grade 
pupils for reading assignments which are allied to various 
170p. cit., pp. 336-344. 
2/M. Columba, "A Study of Interests and Their Relations to 
Other Factors of Achievement in Elementary School Subjects", 
Educational Research Bulletin, Velume 1, No. 7, 1926, 
Catholic University of America, Washington, D. c., 35 pages. 
lfL. H. ·King, Mental and Intere~t~Test~, Teachers College Con-
tributions to Education, No. 449, Teachers College, Columbia 
University, New York,.l929, 124 pages* 
~Catherine L •. Lyons, An Evaluation oL~h~J1.eloa:~ill-4J?.Peal .. of 
Reading Assignment§._, Unpublished Masterts Thesis, Schocl·of 
Education, Boston University, 1943, p. 45. 
...~ : '-" ·' 
·~ ·. • ' f.: 
~.-~ ~.~~:. ~·~·~~ ·_! ·'' 
activities. The order of preference of children for the 
assignments were: 
1. Excursion 4. Entertaining 
2. No activity 5. Talking 
3. Constructing 6. Writing 
As noted above, writing received n:eager consideration 
while the more appealing and passive type of attraction scored 
highly. 
Teacher-pupil organization within each classroom should 
be considered in dealing with preferences~ 
1./ 
Billett reports: 
rrrn every c·ourse pupils should have a choice to 
engage in activities which the teacher may know are 
likely to result in valuable learning products, but 
which the pupil pursues solely because of his 
intrinsic interest in the activity.n 
5. Interest and the Curriculum 
A resume of childrents interests quickly brings to the 
fore the varying views held by educators.. Many assert that 
the curriculum should be based on a childts present interest. 
Another group maintains that inasmuch as interests are in a 
constant state ·of flux, the curriculum should be built on a 
firmer foundation. A third, or middle of the road view is 
expressed by Bowden and Melbo, who state: 
nrnterest is a condition of work rather than a 
quantum which the student brings to his tasks. For 
l/Roy 0. Billett} .Fundamentals of Secondary-Sghool Teaching_, 
Houghton Mifflin.Company, Boston} I94IT, p.~
that matter, it must be remembered that interests are 
dirigible, i.e., steerable. If students are required 
to study something in which they are not interested 
at first, they may be steered into an active interest 
in the subject by proper organization and presentation 
of the work. A skillful teacher can lead children to 
become interested in almost anything. ny 
Further reflection on the importance of pupil interests 
~~. 
and the school curriculum is shown by Eginton, who asserts 
that progressive education is based largely on the principle 
" •••• learning or integration of experiences is most effective 
when pupils initiate their own activities and feel the need 
for doing them, i.e., are genuinely.interested.n 
Eginton considers the fact that so many schools are 
centers of significant intellectual activity due to the 
11 
..... widespread acceptance of the theory that the work of 
the school must be closely related to the interests of the 
11 learner.n 
He sums up the problem by stating, nnue to the dif-
ference in interest span a teacher should use her own judg-
ment as to how long a unit or project may be pursued to the 
greatest advantage of all the students for interest cannot 
4/ 
be forced." 
1/Abeerdeen 0. Bowden and Irving R. Melbo, Social PS;[Cholo~ 
of Education, McGraw-Hill Book Company, New York, l937,p. 134. 
2/David P. Eg.inton, ttDiscovering Pupil Interest", Journal of 
Educa·tion, · (June, 1933), 116:281-282 .. 
lfibid., pp. 281-282 .. 
~Ibid., pp. 281-282. 
y 
Edgar Dale, commenting on use of childrents questions, 
maintains that n ..... teachers and others may feel that 
children's interes·ts are difficult to measure, not to be 
trusted, easily moved from one subject to another, and there-
fore an unreliable source of curriculum objective. tt 
He further maintains that a great many questions asked 
by children could easily be answered by the children them-
selves u •••• through competent librarianship, through much 
. . y 
better reference books and better indexes." 
2) 
Batten points out the importance of the interest-
centered curriculum and cautions that time element in~olved 
for both parent and teacher is of prime consideration and 
that the teacher is required to do much research work when 
using this method~ 
Batten's five excellent arguments for a program based 
1±/ 
on interest are presented below: 
l. TrThe facts and learnings become a part of the 
child due to the many senses and mediums used 
in the learning.n 
2. rrrndependence and initiative are developed.n 
1/Edgar Daie, "Utilization of Childrents Questions as a Source 
of Curriculum Materialn, Education Research B~;Ll~~in, March, 
1937, 16:57-66~ - . . 
yrbid., p. 66. 
3/Margaret Batten, nTeaching Through Pupil Interestsn, 
Instructor, (January, 1936), 45:25 f· 
.±/Ibid. , p. 71. 
3. "Children are taught to reason in a more logical 
manner, e.g., we ask the child to prove his 
statement even though we are sure he is right. n 
4. ttHe learns that he is part of a group and must 
be a contributor to the group.n 
5. ttHe learns to respect the efforts of others$ rr 
Thus, there is evidence among educators in the interest 
field that interest is essential for learning. Many devious 
ways of motivating interest have been advanced, with 
general accord being given that some manner of stimulation 
is in the best interest of education progress. 
6. Interest and English 
Two studies completed in England and dealing with 
preference served to offer diametrical opposition to the 
popular American theory that English is always among the 
least-liked subjects. 
1/ 
The first study, by Shakespeare, brought out the fact 
that n •••• the subjects which allow bodily activity are the 
more popular, the more abstract and routine subjects less 
popular.n Both boys and girls indicated this preference. 
This study further stated that about the age of eleven, 
recognizable achievement of results had the effect a little 
later of providing motivation. 
1/J. J. Shakespeare, nAn Inquiry Into the Relative Popularity 
of School Subjects in Elementary Schoolsn, British Journal 
of Educational P!!~h~~g~, (June, 1936),.p. 152. 
11 The second English study, by Pritchard·, attempted to 
n •••• find out and bring into prominence the preferences and 
feelings of the pupils themselves with regard to the subjects 
taught in the secondary schools. f' Preferences for English, 
French, Latin, history, arithmetic, geometry, algebra, 
geography, physics, chemistry, and botany were recorded, and 
8,273 pupils were used in the study. He found that En~lish 
and history rank second and third in order of preference .. 
In direct contrast to children tested by American educators, 
he noted that subjects in which the child could chart his 
own progress, such as arithmetic, were not nearly so well 
liked. 
Blanchard 1 s study of children's preferences deter-
mined that reading was the best-liked subject studied in the 
investigation. Arithmetic placed second, followed by art, 
spelling, and music. A predominant low rating for language 
. was indicated throughout the study. Involving 13,1.,83 fifth-
grade pupils, this study pointed up the critical need for 
closer scrutiny of the language field. .Among a list of 
twelve subjects, language was accorded the lowest possible 
position, with only 1.58 per cent of the population indicat-
ing a preference for it. 
1/R .. A. Pritchard, 11 The Relative Popularity of Secondary 
B'chool Subjects at Various Ages 11 , British Jour!!.~L9f Edu~­
tional Ps-y:chol~.:z:, {June-November, l935T, 5:157-179. 
yHelen C. Blanchard, Subject fr~:fe:r_~~-th~..!i£th Q:_rade, 
Unpublished Master 1 s Thesis, Boston Un1vers1ty, Boston 1 .·I948. 
In view of the above data and other allied information, 
this group of graduate students undertook to investigate 
the field of English to attempt, if possible, to determine 
what, exactly, could be accomplished in determining why 
English is so consistently rated low and what is wrong with 
current textbook presentations. 
The dearth of information in the English preference 
field served as a stimulus to the group to attempt an under-
taking aimed at providing further educational data on the 
problem. 
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CHAP'PER III 
-SQOPE 
1. Method of Procedure 
This study was prop®sed as a group endeavor, . wi·th the 
following three persons inv0lved in doing the necessary test-
, 
ing and research needed to arrive at meaningful conclusions: 
Anthony 00I2J:~ola 
Paul F. Joyce· 
- Teacher, Grade 6, 
Revere, Massachusetts 
- Principal-Teacher, 
North Smithfield, Rhode Island 
Celia Raftopou!~ - Teacher, Grade 6, 
Manchest·er, New Hampshire 
During the first semester of the 1952-53 school year, 
thirty selected lessons in sixth-grade English were pre-
sented to sixth-grade pupils using :McKee's Improving .!2.££ 
Languag~ text. In all, 231 pupils, representing three 
different geographical areas and schools participated in the 
study. The following elementary schools and communities 
were involved: 
Bushee School, North Smithfield, Rhode Island 
Kendall-Dean School, North Smithfield, Rhode Island 
Lincoln School, Revere, Massachusetts 
McKinley School, Revere, Massachusetts 
Shurtleff School, Revere, Massachusetts 
Bow School, Bow, New Hampshire 
Goffstown School, Goffstown, New Hampshire. 
Preceding the administration of the thirty official 
lessons, the group administered a series of five trial 
questionnaires in an attempt to evaluate the worth of the 
testing instrument before the final draft was completede 
Several minor changes were brought about through this pro-
cedure, thus obviating the necessity of changing official 
results that were correlated later. 
Henmon-Nelson Intelligence Tests and Metropolitan 
Achievement Tests were administered to all of the sixth-grade 
groups in January. Normality of the groups was thus estab-
lished. Tabulations for these may be found in Tables l 
through 6, Chapter IV. 
It should be pointed out that the thirty lessons were 
given consecutively; according to the natural development of 
presentation in the text itself, and included Chapters II 
through VII .. 
Particular stress was placed on the fact that the study 
·nas not to be construed as a measure of teacher presentation 
of subject matter, but conversely, lessons were presented in 
strict conformity with the text, using the study guides as 
such, and not allowing any deviation in teacher personality 
thB.t might offset the validity of the pupils t responses to 
the questionnaire. 
. Prior to the start of the formal aspects of evaluating 
the individual thirty lessons, a Subject-Preference Form was 
presented. to the pupils. It listed the names of the follow-
-·-:. 
-.. 
,:-:. 
i~~~lli.it~ ~:·:, :' 
ing subjects: reading, arithmetic, English, penmanship, 
spelling, social studies, art, music, science, and health. 
The general purpose of this form was to indicate the 
relative rating of the subjects listed above by having the 
pupils indicate~heir first three preferences. 
The second portion of this form was utilized to indicate 
the degree to which the pupils liked or disliked each subject. 
This process no·t only provided data as to subject pr.eference, 
but also helped to indicate the degree of popularity surround-
ing each item. The primary aim here was to determine the 
relative standing of English ·in relation to other subjects. 
2e Techniques of the Questionnaire 
1/ 
Koos states: 
nWhenever possible, it is preferable to use the 
oral questionnaire; that is, the interview, to the 
written questionnaire. In the case of approach for 
response to those without facility in reading and 
writing there can be no exception to the preferred form • 
• ~ •• Inquiry by personal interview endangers frank-
ness in response and in which the written questionnaire, 
providing for a waiver of signature or assuming confiden-
tial treatment of answers is preferable.tt 
2/ 
Koos cites four instances where written responses 
were found to be more reliable! 
1. Securing the attitudes of pupils towards marks 
and markings 
2. Two studies seeking attitudes of students toward 
their extra-curricular activities 
1/Leonard V. Koos, The Questio~}~-_i~ Educatio~ 1 The Mac 
Millam Company, New York, 1928, p. 178. 
y'Ibid., p. 18. 
3. A study relating to student leaders 
4. A study of student opinions of teachers and courses. 
v 
Koos li,sts four f<a.ults that may be eliminated by pre-
tests: 
l. Faulty questions 
2. Questions wnich encourage indefinite responses 
3. Questions best not to be asked at all because the 
answers can be found in more reliable sources 
4~ Th~/question which is not skillfully put. 
Koos advises the use of the following methods in the 
construction of the questionnaire: 
l. Very careful formulation by the author and 
arrangement in the form to be used 
2. Submission to some expert for advice and 
correction 
3. Try-outs on teachers or others not primarily 
concerned 
4 .. A try-out 0f the revised questionnaire 0n a 
group as nearly like the one to whom it is to 
be sent as possible. 
2.1 
Koos offers two criteria to foll0w in making a 
questionnaire: 
1. The reliability and the willingness of the persons 
approached to make reliable answers 
2. As to the leng-yh, the questionnaire should be as 
short as p®ssible. 
170p. cit~; pp: 109,116,117. 
£/Ibid., p. B5~ 
2/Ibid., p .. ·99. 
; .. 
3. Construction ®f the Questionnaire 
There was a strong necessity to construct an instrument 
which would reveal children's preferences in the various 
parts of e•ch English lesson. The method agreed upon, after 
due deliberation, was to present a series of choices relative 
to each of the four, individual phases of each lesson. 
Pupils were also asked to circle the statement that best 
indicated their opinion of each less0n. 
The following general areas of each lesson were to be 
presented to the pupils for preference indications: 
1. The silent reading section 
2. The oral, or discussion> section 
3. The written section 
4. Value of any pictures that might have been included 
in the lesson. 
The children were then asked to indicate their prefer-
ences for each of these four areas by circling one of three 
possible answers; 
1. Liked very much 
2. Neither liked nor disliked 
3. Disliked. 
This mode of procedure, then, produced an average of 
227 questiormaires per English lesson, resulting in a final 
total of 0ver 6,000 forms for the writers to tabulate. 
Pupils were briefed to give accurate, honest opinions 
to each question, and were not obliged te place their names 
on the papers lest it be thought papers would be screened 
for a personal markin~. 
4. Administra.tion 0f the Instrument 
The Subject-Preference and Questionnaire Forms used 
in the study were administered by the three teachers involved 
in the study, together with four other teachers who co-
operated in the study to the extent of allowing the question-
naire to be used in their own sixth-grade classrooms. 
In each classroom, the teacher thoroughly outlined the 
purposes of the study to the pupils. In each case, one of 
the three teachers involved in the study visited the various 
classes used in the study and spoke to the pupils concerning 
the need f0r their full co-operation in answering the forms 
as accurately as possible. 
A copy of the Questionnaire Form was given to each class 
upon completion of each of the thirty individual lessons. 
Attention was directed to the directions needed to complete 
the form. Each child was asked to circle at the top of the 
page boy ~r girl, as the case might be. The form was then 
completed by the .individual child. At the bottom of each 
form, the number of pupils taking each particular lesson 
was n0ted. 
Great care was exercised; at all times, to control the 
variables that might tend to make pupils ignore the sincere 
responses for others having a popular appeal. The complete 
2~ 
- I 
comprehension of the pupils in answering accurately was 
constantly impressed upon the teachers involved in administer-
ing the questionnaire. 
The f0llowing chapter is devoted to the analysis of 
data, tegether with application of statistical procedures 
and interpretations of results. 
CHAPTER IV 
ANALYSIS OF D_~'f.A 
This chapter contains the interpretation of the subject-
preference check list and the complete results of the thirty 
lesson-questionnaires administered to the 231 pupils screened 
in the study. Additionally, the results of the Henmon-Nelson 
Test of Mental Ability, Form A, were used as the basis for 
the Intelligence Quotient. 
The Metropolitan Achievement Test, Intermediate Battery, 
Form V, provided the data needed in recording the chrono-
logical and mental ages of the group, as well as the reading, 
vocabulary, average reading, English, and spelling figures. 
Translation into critical ratio findings helped in showing 
the various trends of the study. In arriving at conclusions, 
the I.Q. and Achievement Tests were administered to provide 
an adequate screening of the population as to background and 
relative standing of the group. 
Table 1 is a descriptive table showing the median, 
first, and third quartile groupings of the 231 pupils used 
in the study. Table 2 includes the information previously 
listed in Table 1, but is subdivided to illustrate sex 
differences. Table 3 presents the distribution of the I.Q. 
of 231 sixth-grade pupils, together with a completed listing 
29 
of sex differences in the tables. 
Table 4 lists the distribution of the chronological 
ages of the 231 pupils. Here, the tabulation is made in 
years and months, as computed from the Metropolitan Tests. 
Table 5 includes the Mental Age distribution of the 
231 sixth-grade pupils and shows sex differences. Again, 
the Metropolitan Achievement Test was used as a basis. 
Table 1. A Descriptive Table Showing the Median, 
First, and Third Quartile Groupings of 
231 Sixth-Grade Pupils Used in the Study 
I.Q. 105.68 95.15 123.41 
C.A .. 11.7 11 .. 2 12.0 
M.A. 12.0 11.3 13.2 
Reading 6.4 5.6 7.8 
Vocabulary 6.8 5.7 8.2 
Average Reading 6.6 5.8 8.1 
English 6.9 5.10 8.2 
Spelling 6.4 5 .. 5 7.1 
_..........,_-=--··,a~---.. ...... --...,..,..~....,-.,_-,-................... ~,. ...... -. .. _ ..... ~ =-----":::110 
Table 1 was designed to present the results of the 
~· background screening of the population tested in this study. 
The Henmon-Nelson Test of Mental Ability, Form A, was used 
as the basis for the I.Q. 
From the Metropolitan Achievement Test, Intermediate 
Battery, Form V, statistics indicating C.A., M.A., reading, 
vocabulary, average reading, English, and spelling levels 
were obtained. The median score was indicated, and the 
first and third quartile groupings were shown. 
The median I.Q. of the 231 sixth-grade pupils was 
recorded as 105.68, while a C.A. of 11.7 and an M.A. of 12.0 
was arrived at. 
In the listings of the various language skills, English 
placed first.with a median score of 6.9; followed by vocabu-
lary at 6.8; average reading at 6.6; and spelling and 
reading listed last, vdth identical scores of 6.4. 
The first and third quartile scores are listed in 
columns 3 and 4. 
Table 2. A Descriptive Table Showing the Sex Differences 
of the Median, First, and Third Quartile Group-
ings of 231 Sixth-Grade Pupils Used in the Study 
---------------~-------~-~-~~-~-.~-~~--~~~-~-~-----~~-~--~----
BO;[S Girls 
Median Ql Q3 Median Ql Q3 
I±) :::::I2L:--crr-=c~t_::_ __ .:f5C ~-~-L6I=- C'Z1--
I.Q. 101.64 91.76 111.41 108.56 99.62 120.25 
C.A. 11.7 11.2 12.1 11.6 11.3 11.10 
M.A. 11.10 11.1 12.11 12.2 11.6 11.3 
Reading 6.5 5.6 7.7 6.4 5.7 8.0 
Vocabulary 6.6 5.5 8.3 6.9 5.10 8.2 
Average Reading 6.5 5.6 8.0 6.7 5.9 8.1 
English 6.6 5.5 7.8 7.2 6.6 8.6 
Spelling 6.1 5.2 6.10 6.7 5.7 7.3 
This table shows that in the breakdown of sex differences, 
the median I.Q. and M.A. scores of the girls tended to be 
higher than that of the boys. English, though ranking low in 
preference, managed to attain a top median position of 6.6 
years for boys and 7.2 years for girls. The spelling median 
of 6.1 was the low point for the boys among the five areas 
tested; whereas evaluation of the achievement tests of the 
girls revealed, rather surprisingly, that a reading score of 
6.4 ranked lowest in the order of the language arts tested. 
Table 3. Distribution of the I.Q. of 231 
Sixth-Grade Pupils, 
Sex Differences 
Sho·wing the 
---------~~---~--~--~~~~~~~~~~~~~~~-~-~~ 
Frequency 
I.Q. Total Boys Girls 
: tn: : - r2I:: .. :L~I ::]U: 
165-169 1 1 0 
160-164 1 0 1 
155-159 2 l 1 
150-154 0 0 0 
145-149 l 0 1 
140-144 2 2 0 
135-139 8 5 3 
130-134 11 g 6 125-129 16 10 
120-124 14· 6 8 
115-119 15 2 13 
110-114 20 9 11 
105-109 38 15 23 
. 100-104 27 19 8' 
95-99 25 12 13 
90-94 18 14 4 
85-89 10 7 3 
80-81;. 12 10 2 
75-79 7 2 5 
70-74 ~ cl 0 Total Il2 
Median 102.68 101.64 108.56 
Q1 95.15 91.76 99.62 
Q3 123.41 111 • .!±1 120.25 
The results of Table 3 were obtained from the Henmon-
. Nelson Test of Mental Ability, Form A. In this table, the· 
distribution of I.Q. scores among the 231 pupils extends 
3;l 
from a high of 169 to a low of 70. The median score of 105.68 
I • 
would seem to indicate that the population used in the study 
~ was normal enough to make the later questionnaire results 
meaningful. 
0 
Quartile 1 is fixed at 95.15 and Quartile 3, at 123.41. 
The median I.Q. of the girls, 108.56, tended to be higher 
than the 101.64 figure arrived at in screening the boys' 
scores~ 
Table 4. Distribution of the C.A. of 231 
Sixth-Grade Pupils, Showing the 
Sex Differences 
----~~~~--------------------------~~~~~~ Frequency 
c.A. Total Boys Girls 
( 1) ·~:: T2I"::: : TIT~ ~-~::JII: 
14.0 - 14 .. 2 2 2 0 
13.9 - 13.11 3 2 1 
13.6 
-
13.8 3 1 2 
13.3 - 13 .. 5 1 1 0 
13~0 - 13.2 2 2 0 
12.9 - 12.11 10 7 3 
12.6 - 12.8 7 3 4 
12.3 - 12 .. 5 10 6 4 
12.0 - 12.2 20 14 6 
11.9 - 11.11 26 14 12 
11.6 - 11 .. 8 46 20 26 
11.3 - 11 .. 5 40 15 25 
11.0 - 11.2 29 15 14 
10.9 - 10.11 19 10 9 
10.6 - 10.8 10 6 4 
1 1 10 .. 3 - 10.5 2 
10.0 ... 10.2 1 0 1 
Total 231 119 IT2 
{concluded on next page) 
.34 
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Table 4. (concluded) 
C .. A. 
Median 
Frequency 
Total 
11.2 
11.2 
12.0 
-.-...~.._ ........ -,. 
Boys Girls 
11.7 lla6 
11.2 11.3 __ 
12 .. 1 11.10 
m·.-...:;.l:llf~.~ 
Table 4 is aimed at providing informational data con-
cerning the chronological ages of 231 sixth-grade pupils. 
The tabulation is made in years and months, as computed from 
the Metropolitan Achievement Test, Intermediate Battery, 
Form V. Here, also, sex differences have been listed. The 
age span runs from a high of 14.2 years and months to a low 
of 10.0 years and months. 
The median age_arrived at was 11.7, with the boys and 
girls so divided that the only difference was a negligible 
0.1. Again, the to~al median age of 11.7 would tend to 
indicate that the g~oup tested had all the attributes of a 
normal group desire~ for this study. 
.3_5 
Table 5 .. Distribution of the M.A. of 231 
Sixth-Grade Pupils, Showing the 
Sex Differences 
----~~----~~~~~~~~-~~~~~~~~~~~~~=~~~~~~~ 
Frequency 
MeA. Total Boys Girls 
== 
.J:~J:.: : :~ -w ·- (ll__lil: 
15.11 - 16.3 4 3 1 
15.6 - 15 .. 10 2 1 1 
15.1 - 15.5 8 4 4 
14 .. 8 - 15.0 4 1 3 
14.3 - 14.7 8 4 4 
13.10 - 14.2 10 5 5 
13.5 - 13 .. 9 14 6 8 
13.0 - 13.4 15 7 8 
12.7 - 12.11 16 8 8 
12.2 - 12.6 30 14 16 
11.9 - 12.1 27 10 17 
11e4. - 11.8 35 19 16 
10.11 - 11.3 21 13 8 
10.6 - 10~10 18 11 7 
10.1 
-
10 .. 5 6 4 2 
9.8 - 10.0 5 2 3 
9 .. 3 - 9.7 4 4 0 
8.10 - 9 .. 2 2 2 0 
8.5 8.9 2 1 1 
Total 231 II9 IT2 
Median 12.0 11.iO 12.2 
Q1 ll.J 11 .. 1 11.6 
Q3 13 .. 2 13.1 13 .. 2 
- -
These scores are tabulated into years and months and 
are based on the Metropolitan Achievement Test, Intermediate 
Battery, Form V. Processing of mental age results produced 
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Table 6. Distribution of Grade Levels for Reading, Vocabulary, 
Average Reading, English, and Spelling of 231 Sixth-
Grade Pupils. The Distribution of the Sex Differ-
ences is also Given 
----------~~~~~~~ ~~~ ~ ~~-~-~~-- ---~~----~--~~~~--------------- -~--------~~-~~~----- --- --~ -· -~ Grade 
Levels 
Reading . . Vocabu~~ _ Average Re.!_dinf'f
4 
En~l_!sh _ . · ~ Spellil}g_ 
Total Boys Girls Total Soys Gfrls Total Boys ~irs TotaloySilriirs Total Boys -~fr!S 
10.10-11.4 · 
I 10.5 -10.9 
9.10-10.4 
9.5 - 9.9 
8.10- 9.4 
8.5 - 8.9 
7.10- 8.4 
7.5 - 7.9 
6.10- 7.4 
1 6. 5 - 6.9 
5.10- 6.4 
5.5 - 5.9 
4.10- 5.4 
4.5 - 4-9 
3.10- 4.4 
3.5 - 3.9 
3.0 - 3.4 
Total 
5 2 3 
4 2 2 
2 0 2 
9 3 6 
8 5 3 
9 2 7 
20 13 7 
12 8 4 
19 11 8 
29 15 14 
38 19 19 
29 11 18 
21 11 10 
12 9 3 
11 6 5 
1 1 0 
2 1 1 
231 11"9 -:(~~ 
6.4 6.5 6.!:t, 
~
7.8 7.7, 8.0 
6 3 3 
7 5 2 
5 3 2 
13 6 7 
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12 5 7 
26 9 17 
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2 1 1 
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22 14 
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6 
g 
7 
4 
14 
14 
22 
17 
3 
5 
0 
4 3 1 
2 2 1 
2)1 _ _!.~9 _ff2 
6t.Q. ~ 6.7 
2.·~ -~hl~ __ 5-!2. 
Table 6 indicates the distribution of grade levels for 
reading, vocabulary, average reading, English, and spelling. 
This tabulation is based on the Metropolitan Achievement Test, 
Intermediate Battery, Form V. The 231 sixth-grade pupils had 
20 7 
5 2 
7 5 
1 0 
10 6 
10 2 
17 4 
21 12 
36 14 
23 10 
20 13 
27 17 
14 11 
11 g 
6 6 
2 2 
1 0 
231 119 
6.9 6.6 
_2.10 5-i 
13 
3 
2 
1 
4 
8 
13 
9 
22 
13 
7 
10 
3 
3 
0 
0 
1 
112 
7-~ 
6.6 
0 0 0 
0 0 0 
0 0 0 
0 0 0 
4 1 3 
g 4 4 
7 2 5 
20 9 11 
40 17 23 
34 17 17 
34 20 14 
28 15 13 
27 14 13 
13 9 4 
10 7 3 
5 4 1 
1 0 1 
~-w. 
6.!t.___2..1 6.7 
2.·2 2,.2 ___ ~.z 
7.1 §..10- hl 
---=---=--=-- -
: 
* 
j 
~ 
r 
l 
a frequency span of 11.4 years and months to 3.0 years and 
months. 
Of the five areas recorded, English, with a median mark 
of 6.9, placed highest. Thus, in the Metropolitan Achieve- ~ 
ment Test, Intermediate Battery, Form V, the pupils scored 
highest in the section on English. Vocabulary was second, 
with a median of 6.8, followed in order by average reading 
at 6.6, spelling at 6.4, and reading at 6.4. 
In analyzing the sex differences, English again appeared 
first in both the boys' and girls' studies. The girls 
achieved a higher median score of 7 .. 2, however, in contrast 
to the 6.6 score recorded by the boys. In both cases, 
vocabulary ranked second, following English .... Reading placed 
third in boys' achievement, while spelling is listed in the 
girls' ranking. In both cases, average reading placed fourth. 
The .fifth, or lowest achievement was spelling for the boys, 
at 6.1 and reading for the girls, at 6.4. 
From the screening process undertaken, then, it would 
seem to point out that English, in achievement, was their 
best-achieved subject, considered in the light of the five 
areas tested. 
This finding is of importance when contrasted with the 
results of the ·subject-preference study reflected in Tables 
7 through 10. 
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Table 7. Subject-Preference Scores Arranged in Order 
of Preference of 227* Sixth-Grade Pupils 
-----------------------------------~-----~----------------First Second Third 
.Subjects Preference Choice Choice Choice Score 
~-=== (2L ~-~ (3) n;r~~~~rT~r~~·-------rGr 
- -~__2__·~- ····-
Reading 1 39 49 33 248 
Arithmetic 2 50 28 23 229 
Art 3 43 36 31 222 
Spelling 4 33 31 31 192 
Music 5 13 26 42 133 
Science 6 24 22 11 127 
Social Studies 7 16 18 21 105 
English 8 7 9 15 54' 
Penmanship 9 1 7 13 30 
Health 10 1 1 7 12 
Total 227 221 m 
Tables 7 through 10 are devoted to data related to the 
Subject-Preference Form administered to the pupils prior to 
presenting the first of the thirty, consecutive English 
questionnaires. 
The Subject-Preference Form used was composed of sub-
jects commonly taught at sixth~grade level. Before the 
actual administration of the preference sheet, each term 
used was carefully explained. Pupils were asked to place the 
number 1 before their first preference, number 2 before their 
second preference, and number 3 before their third preference. 
Only three preferences were considered in this study. 
The sixth column of Table 7, marked "Scoren, is a 
weighted value of the results; each first choice was assigned 
a value of three points, each second choice, a value of two 
points, and each third choice, a value of one point. 
Of great significance to the study was the fact that in 
popular preference English ranked eighth in line, as indicated 
in Table 7. Reading, arithmetic, and art ranked first, 
second, and third 1 respectively, in the pupilst poll. The 
only two subjects having lower appeal than English were 
penmanship and health. 
In the converted scoring used in this table, the high 
score, 248 points, of the Number 1 choice, Reading, offers a 
direct contrast to the negligible s·coring mark of 54 points 
recorded for English. 
English was_ selected only seven times as a primary 
choice, nine times as a secondary choice, and fifteen times 
as the third subject-selection. 
Table 8. Distribut.ion of Subject Preferences of 118 
Sixth-Grade Boys As Determined From the 
Results of a Subject-Preference Study 
----~~~~~~~~-~~-~-~----~~-~~-~-~-~-----~-~---~~--~~~~~~~~~ 
First Second Third 
Subjects Preference Choice Choice Choice Score 
(1 I -~-=: -::rrr:_~c~r~:Tir--~cu::-~<~ [6)~ 
. -~~~ ·-·- 2 ~--l.-.------ -~--~=~ ~- ~-=-
Art l 28 22 17 135 
Arithmetic 2 28 14 10 122 
Science 3 22 18 7 109 
Reading 4 15 21 18 105 
Spelling 5 12 14 13 77 
Social Studies 6 6 12 11 53 
Music 7 3 9 23 50 
English 8 3 5 7 26 
Penmanship 9 0 2 7 11 
Health 10 1 1 rJ 10 Total m m 
-·~~~--'>"'G,_. 
The 118 boys represented in this table selected art, 
arithmetic} and science as their first, second, and third 
choices, respectively. En~lish, as in Table 7, retains 
eighth position in pref~rence. Reading, ranking first in 
Table 7, is accorded only fourth position by the boys. 
Considering the weighted scores, English was selected 
as a first choice by three, as a second choice by five, and 
as a third choice by seven. This produced a score of 26 
points, which shows a marked difference when compared to the 
first-ranking choice, Art, with a scor~ of 135 points. 
Table 9. Distribution of Subject Preferences of 109 
Sixth-Grade Girls As Determined From the 
Results of a Subject-Preference Study 
-------~~~~---~~~~~------~--~--~---~--~~~--~-~-~--------~--First Second Third 
Subjects Preference Choice Choice Choice Score 
TIJ::::: : ····: (2J ._:o:r:.~---:m:_-:::=cr)~-=::r~I.~ 
Reading 1 24 28 15 143 
Spelling 2 21 17 18 115 
Arithmetic 3 22 14 13 107 
Art 4 15 14 14 87 
Music 5 10 17 19 83 
Social Studies 6 10 6 10 52 
English 7 4 4 8 28 
Penmanship 8 1 5 6 19 
Science 9 2 4 4 18 
Health 10 0 0 2 2 
Total !92 102 109 
Table 9 represents the preferences of 109 sixth-grade 
girls. In their selection. they choose reading, spelltng, 
a.nd arithmetic as their three preferences. English, in this 
breakdown, placed seventh. Of particular note is the fact 
that reading placed first with the girls, but was only 
accorded fourth position in the boys' poll. 
English received a weighted score of 28 points, with 
four selecting it as a first preference, four selecting it 
as a second preference> and eight selecting it as a third 
preference. 
Mention should also be made of the low preference rating 
given science by the girls, ninth preference. This is in 
contrast to the choice of the boys, Who placed it third. It 
would seem that> in this particular study, the subject has 
more appeal to the rr1as culine gender .. 
Table 10. Distribution of the Raw Scores of the Subject-
Preference Forms Given to 227 Sixth-Grade 
Pupils. The Sex Differences are Also Shown. 
First Choice Second Choice Third Choice 
Subjects Total Eoys Girls Total Boys Girls Total noys Girls 
(I) (2) (3) (4J : (5) (§) ( 7) ( 8) : ( 9) ( 10) : 
Reading 39 15 
Arithmetic 50 28 
English 7 3 
Penmanship 1 0 
Spellin~ 33 12 
Social 
Studies 16 6 
Art 43 28 
Music 13 3 
Science 24 22 
Health 1 1 
Total 227 118 
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The raw scores, as indicated in Table 10, reveal that 
the pupils selected English as their first choice only seven 
times, and that the votes were· divided among three boys and 
four girls. 
Of special interest is the fact that penmanship and 
health each received but one first-choice selection, despite 
the fact that 227 pupils were involved in answering the 
Subject-Preference Form. 
It should also be noted that English appears only 31 
times when the first, second, and third choices are combined 
into one total. 
Tables 11 through 14 are devoted to providing informa-
tional data concerning the second part of the Subject-
Preference Form given the pupils. This section was intended 
to measure each of the ten subjects listed, as to whether 
the student: 
1. Liked the subject 
2. Neither liked nor disliked the 
subject 
3. Disliked the subject. 
Table 11. Number and Percentage of 227 Sixth-Grade Pupils 
Showing Their Degree of Preference For the 
Subjects 
~--~---------~----------------~-------------------------------Neither Like 
Like the Nor Dislike Dislike ·the 
Subject the Subject Sub~ect 
Subjects Number Per Cent Number Per Cent Num'6er -er Cent 
~ 1 ~ { 2 ~ { ~ l {~d ~ 2 l ~ 0 l { 7l 
Reading 152 66.95 60 26.43 15 6.61 
Arithmetic 107 47.13 94 41.41 26 11.46 
Art 171 75-33 51 22.46 5 2.21 
Spelling 139 61.24 69 30.37 19 8.37 
Music 142 62.55 62 27.32 23 10.13 
Science 132 58.15 82 36.13 13 5.72 
Social Studies 113 49.78 91 40.09 23 10.13 
English 84 37.02 111 48.89 32 14.09 
Penmanship 116 51.10 88 38.77 23 10.13 
Health 118 51.98 88 38.77 21 9.25 
Although English was listed eighth in preference in 
Table 7, Table 11 indicates that as far as liking the subject 
is concerned, English received the lowest percentage listed, 
37.02 per cent. Mention is made of the fact that the next-
lowest ranked subject was arithmetic, which placed con-
siderably higher with a 47.13 per cent figure. 
While both penmanship and health received a lower 
preference rating than English, it is noted that when "liking 
p 
the subjecttt is considered, English ranks lowest t English 
also shows the highest percentage of subjects disliked. 
Table 12. Number and Percentage of 118 Sixth-Grade Boys 
Showing Their Degree of Preference For the 
Subjects 
Subjects 
(l} 
Art 
Arithmetic 
Science 
Reading 
Spelling 
Social Studies 
Music 
English 
Penmanship 
Health 
Neither Like 
Like the Nor Dislike Dislike the 
Subject the Subject . Sub~ect 
Number Per Cent Number Per Cent Numberer Cent 
( 2) 
87 
54 
76 
68 
61 
59 
65 
30 
43 
61 
( 3 ) 
73.72 
45.75 
~ 64.39 
57 .. 63 
51 .. 69 
50.00 
55.08 
25.42 
36.44 
51.69 
{4) 
28 
46 
35 
42 
44 
44 
37 
65 
59 
47 
( 5 ) 
23.72 
38.99 
29.67 
35.59 
37 .. 29 
37.29 
31.36 
55.09 . 
50.00 
39.84 
( 6) 
3 
18 
7 
8 
13 
15 
16 
23 
16 
10 
2.56 
15.26 
5.94 
6.78 
11.02 
12.71 
13.56 
19.49 
13.56 
8.47 
In Table 12 English shows the lowest percentage of liking 
the subject and the highest percentage of disliking the sub-
ject, although it ranked eighth in the boysr preference study. 
\. 
Table 13. Number and Percentage of 109 Sixth-Grade Girls 
Showing their Degree of Preference For the 
Subjects 
----~-----~--------------------------------------~------------Neither Like 
Like the Nor Dislike Dislike the 
Subjects 
Subject 
Number Per Cent 
the Subject 
Num'6er Per 1:!ent 
. Subject 
Num'5er Per Cent 
~ l) r 2l L2~ r!lJ ~ 2 J 1o1 ~ 7 ~ 
Reading 84 77.06 lg 16.51 7 6.43 
Spelling 78 71.56 25 22.93 6 5.51 
Arithmetic 53 48.62 48 44.04 8 7·34 
Art 84 77~06 23 21.10 2 1.84 
Music 77 70.64 25 22.93 7 6.43 
Social Studies 54 49 .. 54 47 43.12 8 7.34 
English 54 49.54 46 42.21 9 8.25 
Penmanship 73 66.97 29 26.60 7 6.43 
Science 56 51.37 47 43.12 6 5.51 
Health 57 52.29 41 37.62 11 10.09 
Table 13 indicates that English and social studies ranks 
second-lowest in liking the subject. 
English also ranks highest in the percentage disliking 
the subject, although it rated seventh on the preference 
study. 
s ' 
Table 14. Distribution of the Raw Scores of the Subject-
Preference Forms Given to 227 Sixth-Grade 
Pupils. The Sex Differences are Also Shown. 
---------------------------~--~---------------------------------Neither Like 
Like the Nor Dislike Dislike the 
Subject _ . 
Subjects Total Boys Gifis 
the Subje£t _ . Subject 
Total Boys Girls Total Boys Girls 
(l) . :ITL= __ J)!Qii.::_::rrc:::T~LJtr=:L~I .. ® ... Jlo~r: 
Reading 152 68 84 60 42 18 15 8 7 
Arithmetic 107 54 53 94 46 L1-8 26 18 8 
English 84 30 54 lll 65 46 32 23 9 
Penmanship 116 43 73 88 59 29 23 16 7 
Spelling 139 61 T~ 69 1+4 25 19 13 6 
Social Studies 113 59 54 91 44 47 23 15 8 
Art 171 87 84 51 28 23 5 3 2 
Music 142 65 77 62 37 25 23 16 7 
Science 132 76 56 82 35 47 13 7 6 
Health 118 61 57 88 47 41 21 10 11 
~---~ -=-~~-·..,..-~·-:;a.. ·~~ 
Table 14, showing the tabulation of the raw scores, lists 
English as receiving the lowest rating on liking the subject 
and the highest rating on disliking the subject. 
Table 15. ·Preferences of 231 Sixth-Grade Pupils 
For the Five Parts of Thirty English 
Lessons, Consecutively Given 
Difference Standard Error 
Mean of of the Critical 
Part Percentage Percentage Difference Ratio 
General 72.59 
Reading part 69.53 3.06* 4.17 0.73 
71.68 2.15* 4.24 0.50 
Talking together 
part 
Writing part 64.82 6.86* 4.13 1.59 
Picture part 7L.73 6.91* 4 .. 13 1.60 
*These preferences differ betWeen~any one item and.'th.e-one-----
above .. 
The significant facts of this particular study are con-
tained in the key table, Table 15. 
The surprising conclusion here centers around the fact 
that there seems to be no significant difference between any 
of the parts and the part above each item.. The mean per-
centage is used for the basis of tabulation. 
In the analysis of the pertinent data, the necessity of 
establishing a level at which a difference will be considered 
significant is of paramount importance .. 
Inasmuch as a significant difference statistically 
determines the trend of a group, it was decided to use the 
critical ratio of the difference of the percentages as the 
instrlli~ent for the analysis of data. 
The formula for finding the critical ratio (CR), to 
determine the significance of the difference bet1.•reen any two 
percentages, when the percentages are expressed by P1 and 
P2 is! 
pl p2 
CR --
SE Diff 
pl p2 
The standard of error of a difference between two per-
centages is found by use of the formula: 
say: 
y 
Wert, in speaking of the critical ratio t has this to 
"Whenever this ratio is unity, the chances are 68 
in 100 that the difference is too great to be the 
result of sampling fluctuations; whenever this ratio 
is two, the chances are 95 out of 100 that the differ-
ence is too great to be the result of sampling fluctua-
tions; whenever the ratio is three or more, it is a 
practical certainty that the difference is too great 
to be the result of sampling fluctuations. n 
1/James E. Wert, .Educational Stat];stic~, Me' Graw Hill Book 
Co., Inc., New York, 1938, p. 145. 
bos~on un;rersJty 
S~bool o! ~~~ea-lo~ 
Table 16. Sex Differences in the Preferences of 231* Sixth-
Grade Pupils For the Five Parts of Thirty English 
Lessons, Consecutively Given 
------~~-~-----~------------~--~~~-------~------~-------~--~~-Difference Standard Error 
Mean of of the Critical 
Part Percentage Percentage Difference Ratio 
10.19 1.77 
13.46 6.09 2.21 
11.01 1.92 
17.17 6.16 
In the above table, only Part 4 shows a significant 
difference. The other four parts, with their respective 
critical ratios, do not indicate any significant differences. 
Part 4 points out that boys had an aversion to the 
writing part of each lesson, in contrast to the girls liking 
written work. 
Table 17~ Paired Comparisons of Various Lesson 
Parts Involving 119 Sixth-Grade Boys 
---------~~~----------------~~--~~--------~----------~-------~ Difference Standard Error 
Mean of of the Critical 
Part Percentage Percentage Difference Ratio 
Reading 
Talking together 
Reading 
Writing 
Reading 
Pictures 
Talking together 
Writing 
Talking together 
Pictures 
Writing 
Pictures 
63.00 
65.91 
63.00 
56.52 
63.00 
67.89 
65.91 
56.52 
65.91 
67.89 
56.52 
67 .. 89 
2.91 6.16 0.,47 
6.48 6 .51 0.99 
4.89 6.30 0.77 
9-39 6.16 1.52 
1.98 5.96 0.34 
11.37 6.30 1.80 
------~--~-~---~------ -----·--
Table 17 establishes paired comparisons, with the 
critical ratio figures indicating no significant differences 
in any of the six groupings. 
·3 
Table lB. Paired Comparisons of Various Lesson 
Parts Involving 112 Sixth-Grade Girls 
------------~-----~~~~~~~~~-~~-~-~~----~-~~~----~-------------Difference Standard Error 
Mean of of the Critical 
Part Percentage Percentage Difference Ratio 
Il~ -=~-: IIT: ::: IiL __ ::til_== r$J::_ 
Reading 76.46 
Talking together 76 .. 92 0.46 5.66 0.08 
Reading 76.46 
Writing 73.69 2e77 5-73 0.46 
Reading 76.46 
Pictures 76 .. 31 0.15 5.66 0.02 
Talking together 76.92 
Writing 73.69 3.23 5·73 0.56 
Talking together 76.92 
Pictures 76.31 0.61 5-73 0.10 
Writing 73.69 
Pictures 76-.31 2e62 5.73 0.45 
------------~------__............... q- ~~......._.._,_:-..::~:-.-
No statistical difference is evidenced by the low 
critical ratios. 
Table 19. Distribution of the Differences in the Rating 
of the Thirty Lessons and Preferences of 231 
Sixth-Grade Pupils. The Distribution of the 
Sex Differences is Also Given. 
-------------------------------=------------------------------Total 
Percent- Prefer-
Lesson age ence 
1 
2 
3 
4 
5 
6 
7 
8 
9 
10 
11 
12 
13 
14 
15 
16 
17 
18 
19 
20 
21 
22 
23 
24 
25 
26 
27 
28 
29 
30 
Mean 
71.30 21 
71.59 18 
68.43 27 
71.99 17 
72.78 13 
74.77 7 
72.50 15 
73.79 9 
68.89 26 
74.78 6 
73.85 8 
71..53 19 
69 .. 33 25 
69.68 23 
72.42 16 
66.66 28 
63.71 29 
72.76 14 
76.77- 4 
71.46 20 
69.81 22 
73.39 11 
69.64 24 
78 .. 14 2 
73.54 10 
73.33 12 
77 .. 25 3 
77 .. 25 3 
75.62 5 
81.00 1 
72.59 
Boys . 
Percent- Prefer-
age ence 
65 .. 12 19 
66.52 14 
60.08 29 
63 .. 83 22 
69.49 8 
69.06 9 
65.25 18 
66.81 13 
64.95 20 
66.51 15 
67.75 11 
67 .. 88 10 
65.53 17 
63.27 25 
64 .. 91 21 
62.30 28 
54.82 30 
67.43 12. 
71.49 4 
63.80 23 
63.08 26 
63.59 24 
62.38 27 
71.35 6 
70.19 7 
65.90 16 
72.26 3 
71.48 5 
73 .. 55 2 
76.10 1 
68.90 
Girls 
Percent- Prefer~ 
age ence 
78.36 15 
77 .. 14 19 
77.66 17 
80.76 12 
76.39 22 
81.50 8 
80.88 11 
81.36 9 
73.50 25 
83.48 4 
79.73 13 
75.50 24 
72.93 26 
76.38 23 
81.00 10 
71.10 28 
72.75 27 
78 .. 36 15 
82.21 7 
79.50 14 
76.66 21 
84.13 3 
77.57 18 
84.76 2 
76.92 20 
81.50 8 
83.00 6 
83.17 5 
77.95 16 
86.84 1 
79.09 
In Tables 19 through 23, the tabulation of the per-
centages is based on assigning the· values of: 
a. 1 point for liking the lesson very much 
b. 1/2 point for liking the lesson a little 
c. q points for not liking the lesson at all. 
The sum of these scores was divided by the population of the 
lesson. 
As shown in Table 19, the following lessons proved most 
popular: 
1 .. Lesson 30 Using what you have learned in 
writing business letters. 
2. Lesson 24 - Choosing the right word to 
show action. 
J. Lesson 27 Form and parts of a letter 
4. Lesson 28 - Writing a letter. 
The mean percentage of the thirty lessons was recorded 
as 72.59. Separate tables indicating boy and girl preference·s 
are included. Lesson 30, dealing with the writing of business 
letters, gained the approval of.· both boys and girls as the 
most preferred lesson. 
""'""' 
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Table 20 .. Distribution of the Differences in the 
Rating of the Reading Part of the Thirty 
Lessons and Preferences of 231 Sixth-
Grade Pupils. The Distribution of the 
Sex Differences is Also Given. 
-----------------------------------------------------------~--Total Bozs Girls 
Percent- ·rrefer- Percent~ Preier= Percent- rre1er~ 
Lesson age ence age ence age ence 
~ l ~ :( ~r=-:=_.cir:.._~Jir:=::rrr _(lf~- ... _['[C 
l 70 .. 44 10 62.60 14 79.32 8 
2 67.75 24 62.60 14 73.33 20 
3 65.66 29 58.77 25 73.30 21 
4 71 .. 99 5 62.50 15 75.00 16 
5 67.91. 23 61.43 19 75.00 16 
6 70 .. 41 11 65.67 6 83.00 2 
7 62.72 30 56.35 28 70.09 26 8 69.87 13 62.60 14 77.72 12 
9 68.89 18 63.67 12 . 75.00 16 
10 68.30 19 59.56 23 82 .. 11 3 
11 72.70 4 70 .. 09 2 75.22 15 12 69 .. 13 16 64 .. 22 11 74.50 17 
13 70 .. 51 9 64.07 7 76.60 13 
14 69.00 17 61 .. 94 17 76.38 14 
15 67.99 25 61.83 18 75.00 16 
16 66.44 28 61.94 21 71.10 23 
17 67.92 22 58.33 26 78.57 11 
18 69.29 15 64 .. 67 9 73.55 19 
19 67.29 26 64.48 10 70 .. 19 25 
20 68.29 20 57 .. 61 27 79.50 7 
21 67 .. 21 27 60.28 22 74.28 18 
22 71.10 8 62.28 16 80.76 5 
23 68 .. 97 21 58 .. 97 24 70.56 24 
24 73 .. 31 3 66.99 5 79-52 6 
25 70.19 12 67.78 4 72.59 22 
26 71.11 7 63 .. 63 13 79.50 7 
27 69.59 14 61.34 20 79.12 9 
28 71.32 6 64.95 8 78.84 10 
29 74.61 2 68.75 3 81.18 4 
30 76.20 1 70.35 1 83.15 1 
Mean 69.53 63 .. 00 76.46 
-- ..... ~~--;~__.-, 
In Table 20 a mean of 69.53 was determined, and the 
reading parts of Lessons 30, 29, and 24 were selected as 
the most preferred. 
Table 21. Distribution of the Differences in the 
Rating of the Talking Together Part of 
the Thirty Lessons and Preferences of 
231 Sixth-Grade Pupils. The Distribu-
tion of the Sex Differences is Also Given. 
------------~----------------------~--------~-----------------Total Bo:x:s _ . -~ Girls 
Percent- Prefer- Percent- Prefer- Percent- Prefer-
Lesson age ence age ence age ence 
~IJ {2[: ·:rl--t-)~f~L~r-~~cc-r~ ~= t~~~---------2- --~-~--~~~-~~~-~~~L=-
. 
1 70 .. 40 17 66.81 14 75.48 18 
2 69.54 22 63.91 18 75-71 17 
3 7L.88 12 67.98 10 76.21 16 
4 71 .. 52 15 66 .. 51 16 76 .. 92 13 
5 72.78 9 43.37 24 79.62 7 
.6 68.80 24 62.28 21 76.50 15 
7 68.86 23 63.98 17 74.51 21 
8 72.70 10 66.80 15 79 .. 09 6 
9 -- -= 
10 69.86 20 63.48 19 76.60 14 
. 
11 75 .. 68 3 76 .. 16 1 77 .. 92 11 
12 75.59 4 71.55 3 80.00 5 
13 71 .. 69 13 65.04 16 77.98 10 
14 --
15 69.62 21 63 .. 15 20 77.00 12 
< 
16 70.04 19 65.04 16 75.22 19 
17 63.23 26 57.01 23 63.33 24 
18 71.59 14 68.34 8 75 .. 00 20 
19 72 .. 98 8 66.82 13 78.36 9 
20 70.97 16 68.09 9 79.00 8 
.. 
21 70.28 18 67.28 11 73.33 22 
22 73 .. 39 7 67.10 12 80.28 3 
23 65.62 25 60 .. 68 22 71 .. 02 23 
24 75.00 6 68.42 7 81.42 2 
25 72 .. 35 11 69.71 6 75.00 20 
(concluded on-next page) 
Table 21. (concluded) 
Total Boys = _ Girls 
Percent- Prefer- Percent- Pre~ Percent- Prefer-
Lesson age ence age ence age ence 
26 75.95 2 70.45 4 80.00 5 27 74-77 5 70.16 5 80.09 4 28 
--29 78.68 l 73.55 2 84.40 1 
30 
Mean 71.68 65.91 76.92 
__ .......,_,__ 
-.-.-.........-.--. .. -=-a..-....---..._~~....::;..._._~ 
Table 21 states that the three most.preferred lessons 
involving ntalking togethertt were as follows: 
l. Lesson 29 - Good Business letters 
2. Lesson 26 - .Making letters interesting 
3. Lesson ll - Making Reports interesting. 
The mean percentage of the.thirty lessons was 71.68 . 
. ·' .-
.·_ "" ... : ,)J.:· .. ~-- .;. , ,:~ 
,p"O 
Table 22. Distribution of the Diff~rences in the 
Rating of the "Written Part of the 
Thirty Lessons and Preferences of 231 
Sixth-Grade Pupils. The Distribution 
of the Sex Differences is Also Given. 
-------------------------------------------------~------------Total ~~~ Girls Percent- Prefer= Percent- Prefer- Percent- Prefe~ Lesson age ence age ence age ence 
= 
(ll 121 ::cD ---~ :=G-J ::r-r::--:m::~~r~ 
.:> 3~~~- .A-~~~----~~~_ -=~~-~CZ~ 
1 60.98 25 54.62 19 68 .. 26 24 2 65.22 10 57.82 8 73.33 16 3 59.90 27 46.-92 28 74•27 14 4 61.80 22 47 .. 32 27 77-40 7 5 63 .. 71 16 58.05 7 69.90 19 
6 66.05 7 57.20 10 76.50 8 7 65.68 8 57.62 9 75.00 12 8 60.26 26 53.78 21 67.27 26 9 64.51 12 55.98 14 74.50 13 10 65.62 9 56.95 11 75.68 11 
11 63.99 14 55 .. 60 16 70.26 18 12 63.87 15 54.58 18 74.00 15 13 63.68 17 51 .. 28 25 69.72 20 14 61.31 24 53 .. 98 20 68.98 22 15 
16 58.73 28 49.11 26 68.80 23 17 61.72 23 56.14 13 67.41 27 18 63 .. 38 20 55.96 15 71.15 17 19 67.53 6 58 .. 87 6 76.44 9 20 63.65 18 53.33 22 84.50 1 
21 64.10 13 58.87 6 69.52 21 22 65.13 11 55 .. 26 17 75.96 10 23 59.59 27 52.13 24 67.75 25 24 70.91 4 64.07 4 77.61 6 25 63.46 19 60.09 5 66.82 28 
26 61.90 21 53.18 23 71.50 13 27 68 .. 91. 5 56.72 12 83 .. 00 2 28 71.09 3 64.48 3 77.88 5 29 73~10 2 65.86 2 81.18 4 30 80.04 1 73.45 l 82.63 3 
Mean 64.82 56.52 73.69 
~--~~...-....:.a.-.-·--.;a._:»;.~....,...--'=la~-~- .... , -~ 
Table 22, showing the distribution of the differences in 
the rati~g of the written part of the thirty lessons, points 
out that Lessons 30, 29, and 28, respectively; were most 
preferred by the pupils. 
A breakdo~m of the boyst preferences reveals identical 
scoring procedure, whereas the girls chose Lessons 20, 27, 
and 30, respectively, as the highest rated written sections. 
Table 23. Distribution of .the Differences in .the 
Rating of the Ptctures in the Thirty 
Lessons and the.Preferences of 231 
Sixth-Grade Pupils. The Distribution 
of the Sex Differences is Also Given. 
--------------------------------------------------------------Total Bol~ Girls 
Percent- Prefer- Fercent- Prerer:: Percent- i'"refer·.:.. 
Lesson age ence age ence age ence 
( 1) c~-~-~ -rrr : : :~~fl~~-~-:G)~~··, ·. (6) ·-crr-= -·.. - _.,..._:a., -atll~~~~~~~--~~ • ~ 
1 75.56 5 71 .. 00 5 80 .. 76 4 
2 71.13 10 70.43 7 71.90 13 
3 60.39 17 57.89 15 63.10 17 
4 67 .. 82 13 63 .. 39 14 72.59 ll 
5 
6 71 .. 33 9 68.21 10 75.00 10 
7 -- --8 74.,45 7 68.48· 9 79 .. 09 7 
9 
10 73.66 8 68.69 8 78 .. 89 8 
11 75.46 6 71.49 4 79.26 6 
12 
13 79~00 1 72.33 2 85.32 2 
14 68.76 11 65.92 12 71.75 14 
15 67"75 14 63.59 13 72 .. 50 12 
16 
17 67.25 15 63.59 13 70 .. 98 16 
18 
(concluded on next page) 
Table 23. (concluded) 
·Total Girls Boys , 
Percent- Pre~= Percent- Prefer- Percent- Prefer-
Lesson age ence age ence age ence 
19 
20 
21 
'22 
23 
24 
25 
26 
27 
28 
29 
30 
Mean 
77.40 
75 .. 72 
67.14 
78 .. 15 
68.50 
71.73 
3 
4 
16 
2 
12 
~ 
. 
73 .. 78 1 80.95 3 
71.63 3 79.80 5 
67 .. 27 11 77 .. 00 9 
70.58 6 86.89 1 
65.92 12 71.57 15 
67 .. 89 76.31 
=-~~--· 
Table 23, .indicating the rating of the pictures found 
in the various .lessons> lis·ts Lessons 13, 27, and 24, 
respectively, as preferred. 
Attention should be directed toward the fact that 
inasmuch as many of the lessons in the text did not contain 
pictures, students were not able to signify a response to 
this phase of the questionnaire when such was the case. 
Table 23 cont,ains thirteen of these omissions .. 
. .. : . . ·.. .-. .. · ..• .::.:.._:... 
( 
Table 24. Composite Tabulation of Raw Scores 
of 231* Pupils Answering Thirty 
Lesson Questionnaires 
--------------------- ------- -------- - --------- -- ----~--~----- --
Lesson 1. 
Very much 
A little 
Not at all 
Total 
Lesson 2. 
Very much 
A little 
Not at all 
Total 
Lesson 3. 
Very much 
A little 
Not at all 
Total 
Lesson 4. 
Very much 
A little 
Not at all 
Total 
1 Lesson 5. 
Very much 
A little 
Not at all 
Total 
Lesson 6. 
Very much 
A little 
Not at all 
Total 
Question 1. Question 2. Question 3. Question 4. Question 5. 
Boy Girl Total Boy Girl Total Boy Girl Total Boy Girl Total Boy Girl Total 
46 61 107 
63 41 104 
10 2 12 
119 tot :~u 
38 61 99 
61 38 99 
15 4 1:.2. 
114 103 2IZ 
44 66 110 
55 36 91 
13 2 1~ 112 104 _21~ 
61 59 120 
42 47 89 li 2 17 11 108 226 
56 
51 
11 
118 
67 123 
29 80 
1~ 2f~ 
41 67 108 
67 31 98 
11 6 17 
~
46 58 104 
52 38 90 
17 ~6 
IT5----r05 2?Q 
37 59 96 
60 33 93 
u_ 11 28 
11lt _ ro 3 'lf.1 
41 56 97 
58 44 102 
_].j Jt_ 17 
ITi Q1t_ 216 
45 57 102 
55 48 103 
18 3 21 
IT8"TC>8" 226 
53 57 110 
49 38 87 
16 5 21 nr-roo -_21~ 
-..,.---..----
55 65 120 40 52 92 
49 25 74 50 38 88 
!.t~ --J~ :dt r~§ rtt =~ 
48 58 106 45 60 105 
51 43 94 43 34 77 
16 4 20 27 11 J8 
rr~ r65 220 11 105 -22o 
55 
47 
30 61 91 
47 31 78 
~7 11 1t8 
1 4 l03 .217: 
48 58 106 48 62 110 
51 37 88 39 29 68 
1
119 c; 24 ~1 6 40 !}§: . ldb. :_--21.1r 1 8 lo - 2T8 
61 68 129 
47 32 79 
11 4. .li ~J2. l04: __ ~~ 
58 59 117 
16 12 28 
_lt_O ..J..2 72 
~~ 103~ ~ 217 
44 53 97 
54 45 99 
l!t _...L_ ~0 
~:1:2 _lQ/t 21Q 
Omitted 
in 
Lesson 
*The figure 231 represents the total number of pupils 
involved in the study. Due allowance has been made 
for "absentees" as each lesson was given. 
(continued on next page) 
64 
(continued on next page) 
II 
II 
Table 21..,. (continued) 
____________ ___ ..... 
~-· - - ~-~~------~----~---·--------------------- --------------------- ·~ - - -----Question 1. Question 2. Question 3. Question 4. Question 5. 
Boy Gir 1 Total Boy Girl Total Boy Girl Total Boy Girl Total Boy Girl Total 
~~ -- .,.. __ 
-4 _. _ • --~ • _. - • .J6 a ~ _, ~ _..._ ,... _. .- ... JJ ,.. • _. ,.. ~ . - ~ 
Lesson 13. 
Very much 47 58 105 46 64 110 51 64 115 39 56 95 54 79 133 
A little · 41 43 84 40 39 79 32 42 74 40 40 80 41 28 69 
Not at all *~s g 2H 17 6 23 20 3 2l. I@J 13 ~i1 8 2 10 Total 109 r<rr--ro<J-~2r2 Id) --~q~~-~2 1;09 16J \--o:<t: ~ ~2Jt -~:!. - ~ ----~ 
Lesson 14. 
Very much 46 60 106 42 59 101 Omitted 39 53 92 52 49 101 
A little ;1 45 96 56 47 103 in 44 43 87 45 57 102 
Not at all 16 Io~ 2~ 15 2 17 Lesson If~ 12 42 16 2 18 Total 113 rr~-ros 22! 1os22r il.l_.l];!8 :ffi: 
-
Lesson 15. 
60 Very much 46 64 110 41 52 93 47 107 Omitted 48 46 94 
A little 56 34 90 59 46 105 50 34 84 in 49 53 102 
Not at all 12 2 2}~ ~ 2 16 17 6 23 Lesson lZ 1 18 Total 11~ roo L!.fo~1qQ_ -~~IL .. IT I- J;: Q1J.---:Jl4 II!t roo 214 
Lesson 16. 
Very much 43 58 101 45 52 97 49 60 109 31 57 gg Omitted 
A little 55 39 94 50 51 101 49 44 93 49 36 85 in 
Not at all 1~ 12 ~22. 18 6 24 15. - - ~5.. - 2~ ri5 16 49 Lesson Total 113 l09 222 113~]9~222 11). .. ~Q9.~~2. - !02:]22 
Lesson 17. 
60 Very much 42 65 107 39 70 109 57 117 36 54 90 43 52 95 
A little 41 33 74 53 36 89 30 22 52 56 43 99 59 55 114 
Not at all 
r1t l!t_ 2~ 22 6 28 27 JO 57 ~t 12 5 17 Total 112 ~__:.22o rrcn-r-~26 1T4 ~ 1.~2 - :2~.~ 
Lesson 18. 
Very much 51 63 114 47 54 101 58 63 121 43 53 96 Omitted 
A little 45 37 82 47 45 92 33 30 63 36 42 78 in 
II Not at all 1~ !± JZ rM fo5· ·t}~· 18 11 29 !d9 9 _rlj Lesson I Total 109 l04 22, --~4· ~- - 1:Q9 ·:ro·4:. : -~13 1G4 I 
next page) 
Table 24. (continued) 
--------------------- ------- ·-~~··-·~~···----···--~--~~~--- ------------------------------
Lesson 19. 
Very much 
A little 
Not at all 
Total 
Lesson 20. 
Very much 
A little 
Not at all 
Total 
Lesson 21. 
Very much 
A little 
Not at all 
Total 
Lesson 22. 
Very much 
A little 
Not at all 
Total 
Lesson 23. 
Very much 
A little 
Not at all 
Total 
Lesson 24. 
Very much 
A little 
Not at all 
Total 
Question 1. Question 2. Question ). Question 4. Question 5. 
Boy Girl Total Boy Girl Total Boy Girl Total Boy Girl Total Boy Girl Total 
55 68 123 
43 35 78 
' 1 10 to to~t :211 
43 61 104 
48 37 85 
14 2 16 
l05 lOO 205 
46 6) 109 
43 35 78 
18 7 22, 
107 l05 4]:2_ 
44 74 118 
57 27 84 
133 -,J..~ 
l14 104~~ 
45 67 112 
56 32 88 
16 8 2Ji: 
±17 rot:: g'21i 
54 75 129 
39 28 67 
10 2 12 
IOJ 102 _ ~O! 
31 60 91 
59 39 98 
15 1 16 
IQ.L_}Qo _iq2. 
40 57 97 
49 42 91 
18 6 24 
I07L65:...:fr~ 
111 
88 
19 
218' 
39 51 90 
60 49 109 
18 L 25 
q7 ).~ 22§_ 
47 64 111 
44 39 8) 
12 2 14 
~J---:--m3~~2Q~ 
..... ~-. :..- ----~~-~ 
53 6) 116 
39 37 76 
15, 4 19 
£ctz.~6'-t ~IT 
63 110 
33 65 
g 6 
44 61 105 37 60 97 
45 36 81 38 29 67 
16 J 1° ~Q 11 41 
·ro ~ ~roo~ 2lf" r ~ rdo -~ u --~·].5, ' - -~ 
49 58 107 40 57 97 
46 38 84 46 32 78 
ra} ::w1- 2i~ !59 ±:~:~ 2i~ 
53 68 121 39 63 102 
47 31 78 48 32 so 
14 5 19 27 9 36 
1~1~4- 2JJ! 114 104 218 
42 53 95 36 51 87 
58 46 104 50 43 93 1 '7 8 25 t1 13 44 1j!;~Q.'l. ~2lt ! 7 1o:t224 
Omitted 
in 
Lesson 
Omitted 
in 
Lesson 
Omitted 
in 
Lesson 
Omitted 
in 
Lesson 
Omitted 
in 
Lesson 
54 65 119 
44 40 84 
rd~}:o~ ~~is& 
(conclu ed on next page) 
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Table 24. (concluded) 
ll 
-------------------------------------------------------------- ------------------------------Question 1. Question 2. Question 3. Question 4. Question 5. 
Boy Girl Total Boy Girl Total Boy Girl Total Boy Girl Total Boy Girl Total 
Lesson 25. 
Very much 54 64 118 49 53 102 54 58 112 45 51 96 51 68 119 
A little 38 32 70 43 45 88 37 40 77 35 37 72 47 30 77 
Not at all 12 8 20 12 6 18 lJ 6 2~~ I~ 16 ~~~ 6 6 12 Total I04 !04 2o8 Io~ !04 208 Io~ 10~ Io~ Io~ Io~ 208 
Lesson 26. 
Very much 45 65 110 43 64 107 57 65 122 40 54 94 46 58 84 
A little 55 33 88 54 31 85 45 30 75 37 35 72 56 38 114 
Not at all 10 2 12 If~ n~6 18 8 Io~ ~i6 I~~ 11 2!~ 8 Io5 12 Total IIo Ioo ~Io ~Io IIo Ioo IIo 2Io 
Lesson 27. 
Very much 64 72 136 40 62 102 60 65 125 40 71 111 56 77 133 
A little 44 27 71 66 39 105 47 35 82 55 29 84 56 25 81 
Not at all 11 Io~ 1~ ri~ 2 1~ 12 roj 2~~ If~ J 2Z z 1 8 Total II2 ~22 to~ 222 112 to~ 222 !12 Io~ 2~2 
Lesson 28. 
Very much 55 69 124 43 64 107 Omitted 50 64 114 Omitted 
A little 43 35 78 53 36 89 in 38 34 72 in 
Not at all 9 0 
2If 
11 
rol 2it 
Lesson 
ra? 
6 25 Lesson 
Total 107 104 Io? I04 2!1 
Lesson 29. 
Very much 56 54 110 47 61 108 54 67 121 lt5 65 110 Omitted 
A little 41 37 78 49 29 78 45 23 68 47 21 68 in 
Not at all 
rol 
2 
12, 
8 
95 
11 
rol 9j 8 12 7 :r9' Lesson Total 93 104 197 197 IQ4 93 
Lesson 30. 
118 Very much 64 72 136 53 65 Omitted 69 70 139 46 45 91 
A little 44 21 65 53 28 81 in 28 17 45 57 46 103 
Not at all 2 2 20~ z 2 20~ Lesson I 16 8 24 10 2~ 14 Total II~ 22 Il~ 22 II~ 95 J2oa II~ 208 
( 
----~ 
. •\ .·. 
CHAPTER V 
SUMlVIARY .A]m) CONCLT18IONS 
1. Purpose of the Study 
The aims of this study were: 
1. To determine whether sixth-grade children like or 
dislike language as a whole 
2. To determine their subject preferences 
J. To determine whether sixth-grade children prefer 
English presented silently, orally, written, ·or with 
pictures included 
4. To consider the relative strength of all preferences 
indicated 
5. To offer a comparison of boys with girls as to 
preference 
6. To employ the use of critical ratio in indicating 
trends and marked preferences 
•-
. 
7. To administer standardized I.Q. and achievement tests 
that would indicate the abilities of the students 
questioned in the study. 
2. Procedure 
A preference questionnaire covering ten subject areas 
was presented to the pupils for consideration. A question-
naire was devised that would indicate pupil preferences in 
l 
r 
the various phases of each English lesson as presented in a 
selected text. 
A series of thirty-five consecutive English lessons was 
presented to the pupils of four cities and towns. Upon the 
completion of each lesson, a form was given to the 231 
pupils used in the study. The first five lessons were 
presented on a trial basis, to test the validity of the 
questionnaire in its initial form. Several changes were 
brought about through this medium. 
The data obtained from the resulting 6,900 question-
naires was assimilated, checked, and recorded~ Computations 
involving the use of critical ratio) percentages, and 
standardized norms were recorded. Tables were established 
and analyses made of the findings of the study. 
3. Conclusions 
From the analysis of data assimilated, the following 
conclusions were drawn: 
l. The unpopularity of English among sixth-grade pupils 
would appear to be established by the following facts: 
a. English received the lowest percentage in the 
evaluation of subjects ttlikedll. (Table ll) 
b. English was ranked tenth when percentage scores 
were tabulated as to the lldislikingtt of t.he 
subjects. (Table 11) 
c~ English was ranked eighth by the 231 pupils 
in the subject-preference survey. 
d. Considering the weighted scores, English 
placed eighth in the subject preferences of 
boys, and received only three out of a possible 
118 first place choices. Among 109 girls, it 
received only four first place selections. 
e. -English is selected only 31 times when the 
total of the first, second, and third choices 
is tabulated~ {Table 10) 
2. The three most preferred subjects are reading, 
arithmetic, and art. 
3. Health is the least preferred subject. 
4. In the analysis of the various parts of the thirty 
individual lessons, there appears to be no signifi-
cant difference between any of the parts and the 
part above each item~ (Table 15) 
5. In considering the sex differences involved in the 
thirty lessons administered, only one significant 
difference is noted. The writing part of the thirty 
lessons was disliked by the boys, as evidenced by 
the critical ratio of 2.78; whereas the girls 
indicated a liking for written work. Here, a signifi-
cant difference does appear. 
6. A paired comparison 0f the various parts of the 
less<:.1ns f~ileJd to indica.te any signific4'.nt difference. 
In all other phases of the evaluation of lesson parts, 
no significant difference was recorded. 
7. The three most preferred lessons were, consecutively; 
a. Lesson 30 - Business Letters 
b. Lesson 24 - Choosing correct action words 
c. Lesson 27 - Form and parts of a letter. 
The three least preferred lessons were as follows: 
a. Lesson 17 - Key words and sub-topics 
b. Lesson 16 - Two important parts ®f a book 
c. Lesson 3 - Keeping sentences apart and com-
bining ideas. 
Both boys and girls were in accord in rating Lesson 
30 highest. 
8. Of special significance is the fact that despite the 
student indication that English was low-rated as to 
preference, a perusal of results of the Metropolitan 
Achievement Test reveals that the English achievement 
scores outranked those of the spelling, literature, 
vocabulary, and reading areas. Thus, despite dislik-
ing the subject, pupils were nevertheless able to 
obtain a relatively-high achievement in it. (Table 6) 
9. It would appear that the pupils used in the study 
could be regarded as representative of a normal 
population, as indicated by a median I.Q. score of 
105.68 1 and median mental and chronological ages 
of 12.0 and 11.7 years, respectively. 
4. Implications for Teaching 
This study was pursued with the idea of unearthing data 
that would indicate the popularity or unpopularity of English 
among sixth-grade pupils; and to catalog certain areas of a 
specified textbook for the purpose of determining where 
future stress might be directed~ The following implications 
in relation to English appeared to result from this study. 
1. Teachers and authors might renew their attempts 
toward making future English texts more palatable 
to the pupils. 
2. Teachers may obtain better results, providing they 
fully recognize this need for stimulating interest 
in English. 
3. Concern must be directed to the fact that boys, in 
general, dislike written English assignments. 
5. Suggestions for Further Study 
1. Determine why pupils showing a high achievement in 
English indicate a low preference for it. 
2. Present the same subject-preference list at a later 
date to find the coefficient of correlation in their 
choices. 
3. The lack of writing preference appears and should 
be investigated. 
4. Conduct a similar study involving a different text-
book .. 
5. Conduct a like study but vary the administering of 
the questionnaire form_ to include lessons taken 
from the text, but not in consecutive order. 
6. Limitations 
1. The question of teacher personality may have been a 
factor in the responses given, despite all efforts 
to the contrary .. 
2. Only seven teachers and 231 pupils were used in the 
study. 
3. The integrity of the pupil in answering is always 
a .factor. 
4. The. ten "most commonn subjects were listed on the 
Subject-Preference Form. Perhaps some of the seven 
schools tested do not formally teach such subjects 
as health and penmanship. 
7.3 
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A Synopsis of the Thirty English 
Lessons Used in the Study · 
These lessons were taken from Paul McKee's text, Improv-
1/ 
ing Your Language. The chapter numbers and titles are 
written here as they appeared in the text. Each chapter 
entails five lessons. 
CHAPTER 2. MAKING AND USING GOOD SENTENCES IN DISCUSSIONS 
Lesson 1: What is a sentence? 
Read and think over: 
Analogy of Dummy at carnival and sentences and 
non-sentences. Five groups of words--three sentences, 
two non-sentences. Which are not sentences? Ten 
sentences--which are not sentences? What words could 
be added to make them sentences? 
In informal discussion, pick out groups of words 
that are not sentences9 You can use groups of words, 
but what has been said must still make sense and be 
understandable. 
Talking tofether: 
Ora review of section, plus series of questions. 
To do b~ yourself: 
..ind each group of words that do not constitute 
a sentence in the Hfootball" paragraph. Think over 
ways in which the wording might be changed so that 
complete sentences would result. Show to teacher and 
correct mistakes mentioned. Suggestions are given on 
correct ways of writing sentences, punctuation, etc. 
1/PaUl McKee, Improving Your Language, Houghton Mifflin Co., 
'Boston,. 1947. 
~4 
. ' 
Lesson 2: Kinds of' sentences 
Read and think over: 
Explain different types of sentences--declarative, 
interrogative, exclamatory, imperative. Three rules · 
for punctuating different types of sentences. 
Talking together: 
Questions to review types of sentences. Use rules 
you have learned for discussion. Eight sentences to 
be punctuated. 
To do by yourself: 
Written lesson (8 sentences) on punctuation. 
Checking your work: 
If asked, tell the class what mark you used. Cor-
rect errors. Have anything explained if comprehension 
has not been established. 
Lesson 3: Keeping sentences apart and combining ideas 
Read and. think over; 
Concerns people who use ttrun-onn sentences and 
those who employ a choppy style of writing. Give 
good and bad examples of each. 
Talking together: 
Questions for discussion on previous section. 
I 
Working together: 
Choose one or two topics--Something I Own, A Trip 
I Took, etc. Keep sentences apart. Four sets of 
sentences to be combined into one sentence. Suggest 
things; such as, try 11thattt or "becausen. 
To do b¥ yourself: 
. Wr1te sentences about "A Pet I Known. (Suggestions 
as to what to include). Keep sentences apart. On 
other side of paper rewrite paragraph on Airplanes. 
Combine sentences to make fewer and longer sentences. 
Do not run sentences together. Show your paper to the 
teacher. If you need practice, see Example 2, page 20. 
Lesson 4: Two parts of a sentence 
Read and think over: 
Reading on subjects and predicates~ Explanation 
of what they are and do. Six sample sentences showing 
parts of sentences. Seven more for them to try. 
Talking together: 
Discuss what is a subject and predicate. Help the 
class to find them in the seven previous exercises. 
To do by yourself: 
Practice in picking the correct subject and 
predicate--six sentences from a discussion on airplanes. 
Write subject and predicate in separate columns. 
Check paper for correct answers. 
Lesson 5: Using what you have learned 
Read and think over: 
A review of the previous lessons. In a guided, 
hypothetical discussion, the child is asked to pick 
out the people who have made errors; such as, 
(1) running sentences ·together, (2) using words or 
groups of words that are not sentences, (3) not com-
bining ideas to make longer sentences. 
Talking togeth~£: 
A review type discussion. Series of questions on 
the discussion they have read. What is subject and 
predicate, etc .. ? 
Making a re~o~~~oget~~: 
Think what you have learned.. Think how to express 
those things in a good sentence. Help the class 
think of good rules. Put it in good sentences to be 
written on the board. Copy list from the board. Save 
the good paper for the bulletin board. 
CHAPTER 3. USING WORDS CORRECTLY IN DISCUSSIONS 
Lesson 1: Review:i)lg iinpori@~t_ !!Ot,.9,s ~
Read and think over: 
~ight sets of-~words--was, seen; did, done; ran, run; 
ate, eaten; went, gone; came, come; gave, given; took, 
taken_ Eight sets of sentences using the words. 
Children are asked to state which are used correctly 
with helping words such as has, have, was, were, or 
had. They are told the first word in each set. The 
incorrect words are mentioned, so as to avoid con-
fusion. 
Talking togeth~: 
Help the class decide which word should be used in 
each blank in the sixteen sentences~ using the ·words 
listed above. 
Testing zours~: 
Filling in blanks. Eight using saw, seen, went, 
gone; eight using came, come, took, and taken; eight 
using give, gave, given, eat, ate, eaten; eight using 
did, done, ran or run. Number your paper 1 to 32. 
Write correct words for each blank. Check word for 
each blank as teacher reads aloud. Take turns read-
ing some sentences aloud~ 
Lesson 2: Using twenty W9£dS 
Read and think over: 
Ten sets Ofwords and sentences using verbs 
correctly. Wrote, written; broke, broken; drove, 
driven; threw, thrown; knew, known; grew, grown; rang, 
rung; sang, sung; begin, begun; drank, drunk. Which 
use helpers? First word in each set never use a 
helper. Last word may use a helper. Never correct--
growed, throwed, knowed, braked. 
Talking toge,the.:s_: 
Oral participation. Fill~ng in blanks in sentence 
Using words from list. 
Testing !ourself: 
Fil fn blanks, using l-tord list~ Check. paper as 
teacher gives correct answer. Oral reading of the 
lesson, taking turns. 
To do by ~ourself: 
If you made a mistake, read again on how to use 
words correctly, page 22. Then write them correctly. 
Lesson 3: Using negativ~s corre?~lX 
Read and think over: 
Tells what a negative is; gives examples of nega-
tives; tells about contractions. Gives rule for 
contractions. Not all are negatives; only those 
ending in "n'tn •. Practice list--double negatives. 
Talking togethe~; 
Oral review. List .of questions to discuss on 
negatives. 
Working togeth~~: 
Oral participation. Ten questions to be answered 
negatively. Use no. not, never, none, nothing> nobody, 
nowhere, or a contraction that is a negative.· Example~ 
Does Mary have a coat? Answer: Mary does not have a 
coat. Eight sentences with blanks to be filled in 
with one of two choices. 
Testing 1£Urs~lf: 
From a list of fifteen words, choose the negatives. 
Using any of the words from the list, fill in a short 
series of sentences. (lO blanks). Check mistakes as 
teacher reads correct answers. Take turns reading 
sentences aloud. 
Lesson~; Using what you.pave~rned 
Read and think over: 
For eacllilumbered blank in the discussion, choose 
the correct word from the words that follow. A total 
of 45 blanks. 
To do bx yourself: 
Number a paper from 1 through 45. After each number 
write the word which should be used in the blank that 
has the same number. Check your paper as your teacher 
reads the correct words aloude Take your turn with 
others in reading aloud as many sentences as your. 
teacher asks you to read. Put in the correct word 
for each blank. 
Lesson_2,: Choosing the ~ight_.~e things 
Read and think over: 
Words are often used to name things. When a word 
is used in this way, it is called a noun. A word is 
a noun when it is used to name something. On this 
page nine lists of words which can be used as nouns 
are given. For each noun printed in italics in the 
part of a discussion, choose a word from the list with 
the same number. Choose a word that keeps the mean-
ing about the same or makes it more exact. Use the 
picture, the context, and your di9tionary to help you. 
Writing the_w££~S ~~~~en: 
Write a list of the words you chose. 
Talking togeth~: 
Help the class decide which is the most suitable 
word in each list and why the other words are not so 
suitable. Then help your class find other nouns in 
the part of a discussion. 
Punctuating_sentegc~s: 
Decide what punctuation mark should be used at the 
end of each of these sentences* 
Writing the se~~e~~~: 
Copy the sentences. Put the correct punctuation 
mark at the end of each one. 
Keeping sentence~-~ar~: 
Choose one of the following subjects. Write sen-
tences that tell what you are asked to·tell about it." 
Keep your sentences apart. 
Combining sen~~JL~e~: 
Following are eight groups of short, choppy sen-
tences that are part of a discussion~ Decide how to 
combine the sentences in each numbered group into one 
or two good sentences. 
Finding subjects and EL~~~~: 
Write the following sentences. Draw one line under 
the subject. Draw two lines under each predicate. 
CHAPTER ±· MAKING REPORTS INTEREST!NQ 
Lesson 1: Choosing a s~~j~c~ 
Read and think over: 
In preparing a report, you can gather information 
on a subject by listening to what people say about it, 
reading about it, looking at pictures, and observing 
things that have something to do with it. Choose a 
subject in which you are interested. Choose a subject 
in which the class will be interested. Choose a 
subject about which you have or ·can find enough infor-
mation to make a good report. Choose a subject that 
is not too broad. 
To do b! rourse~£: 
Copy this list of ten subjects on a sheet of paper. 
Add ·other subjects on which you would like to make or 
hear reports* After each subject that interests you 
and that you think the class would like to hear about, 
write the figure l, 2, etc. 
8 -:4 .:.L 
Ch~cking your lis~: 
If you are asked to do so, read aloud each subject 
that you wrote and the figures you placed after it. 
Explain your figures to the class. 
Lesson 2: Telling enou~h in a re£ort 
Read and think pver: 
In giving a report, you should tell enough abo~t 
the subject to make the report both interesting and 
easy to understand. 
To do by yo~~elf: 
Think of a subject on Which you would like to make 
or hear a report. The list of subjects that you made 
in the last lesson and the following questions may 
help you. On a sheet of paper write the subject you 
chose. Under the subject write questions which you 
believe a report on the subject should answer. Be 
sure that each question is written and punctuated 
correctly. 
Lesson 3: Organizing a re~ort 
Read and think over: 
Make each paragraph in a good report tell something 
about only one topic. Make each paragraph topic a 
part of the.subject of the report. Make every sentence 
in a paragraph tell something about one and only one 
topic, the topic of the paragraph. Put all the sen-
tences that tell about a certain paragraph topic into 
one paragraph. Use a separate paragraph for each 
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paragraph topic. Place the paragraphs in an order 
which tells the order in which things happened or are 
to be done. 
To do by yourself: 
On a sheet of paper write the paragraph topic, 
numbering each topic. Put a period after each number. 
Begin each topic with a capital letter. After each 
topic, write the numbers of the notes that belong to 
that topic. 
Lesson 4: Preparing a re£~ 
To read and do _Qy: :.yourJl~lf: 
Use the subject and the list of questions that you 
prepared for Lesson 2, page 35. Think out or search 
for answers to your list of questions. 
Organizing Y.Our repor1~ 
Study the notes to find what paragraph topics you 
need to use. Group the notes under these topics. 
Then make an outline or a list of the topics to use 
in writing your report. 
Writing your report: 
Write your report in paragraphs. For each paragraph 
use the notes grouped under the paragraph topic. In 
writing your report be sure to use capital letters and 
punctuation marks correctly. 
To do by yo-y.r_self: 
Practice giving your report at home before the next 
lesson. Learn it so well, without memorizing it,that 
you can give it without using your paper. 
Lesson 5: Using what you hav~_learned 
Giving reports: 
Give your report when you are asked to do so. 
(l) Try to give the report ·without reading it from 
your paper. (2) Try to say exactly what you mean. 
(3) Show the class any pictures or objects that you 
can get to make your report clear and interesting. 
CHAPTER ~· USING BOOKS IN PREPARING REPQ~T~ 
Lesson l: Two important par_~ ...2f...~B:. book 
Read and think over: 
By using the Table of Cont~ and the Index of a 
book, you can find out not only whether the book has 
information on your subject or question, but also 
where the information is in the book~ 
To ao by yourself: 
Use the Tabfe of Contents or the Index of this book 
to find answers to the following questions. Use the 
words printed in italics as topics to look for in the 
index .. 
Lesson 2: Key words and Eub-topics 
Read and think over: 
Sometimes you may not find in a book the answer to 
a question because you do not choose the right word 
to look for in the index.. The word that you should 
choose is the most important word in the question. It 
is often call~d the topic or key word. 
To do_Qy yourself: 
Use the index of this book to find answers to the 
following questions. Number a paper from l through 5 
and write the answers to the questions. 
Lesson 2= Making notes f£r ~ £e~ort 
Talking to~~the~: 
Help your class decide upon answers for the follow-
ing questions. Use the rules for discussion. 
To do by yg~rself: 
Suppose that you were preparing a report on Making 
Maple Su~ar. On a sheet of paper write the notes 
that you would make on that subject from the following 
paragraphs. Number each note. Put a period after 
each.nwnber. 
Lesson 4: Using words correc~ 
Read and think over: 
Decide for yourself which word should be used in 
each of the 34 blanks. 
Testing yo~self: 
After each blank write the correct word. Check 
your paper as your teacher reads the correct words 
aloud. If you made a mistake, find out why it is a 
mistake. Then correct your paper. 
Lesson 2: Using what you have learned 
To read and do eY_yours ~l.f.: · 
Use the Table of Contents and the Index of this 
book to find information on the following question: 
What important things should you do in taking part 
in a discussion? 
Writing a r~x2£t: 
Write a report on Taking Part in a Discussion. Do 
these things: (l) Make every sentence in each para-
graph tell something about the topic. Begin a new 
paragraph when you begin to write about a different 
topic. (2} Keep your sentences apart. (3) Give 
accurate information. (4) Use capital letters and 
punctuation marks where they are needed. 
CHAPTER 6. MAKING REPORTS ACCURATE 
Lesson 1: Outlining a report 
. To do by yours~lf: 
Make an outline of the following short report. 
Follow these rules: (1) Number each main topic with 
a Roman numeral followed by a period. (2) Indent the 
sub-topics under the main topics. (3) Indent the 
details under the sub-topics. (4) Begin each main 
topic, each sub-topic, and each detail with a capital 
letter. 
Lesson 2: Reporting accuratelz 
Talking_ to~ether: 
Questions for discussion on previous section. 
To do by yourse~: , 
Write in your own words the information given in 
this paragraph. 
Checking yo~r .~9rk: 
If you are asked to do so, read your paragraph 
aloud. Find out whether the class thinks you gave 
the information accurately. 
Lesson 3: Using a d~£ti~nary 
Read and think over: 
The words listed in a dictionary are arranged in 
alphabetical order, just as topics are arranged im 
an index. 
Writing sentences: 
Use your dictionary to find the best word or words 
to use in place of the word in italics in each sen-
tence. Then write the sentences, using the words that 
you have found .. 
Lesson 4: Choosing the I!gpt words to show ~ction 
Read and think ov~: 
Sometimes you use words to show action. Words 
used in this way are called verbs. 
when it is used to show action .. 
A word is a verb 
Talkin_g_ together: 
Help-the crass decide which is the most suitable 
word in each list and why the other words are not 
suitable. Then help your class find other verbs that 
show action in the report. 
Lesson 2: Using what you have_h~~~~ 
Read and think over: 
When Ted wrote the follmdng short report, he did 
not give accurately some of the information which he 
had found in books. Use the picture on this page to 
help you find the mistake that he made. Use the 
dictionary to find the meaning of any strange word 
in the report. 
Talking togeth~: 
At what place in his report did Ted fail to report 
accurately? What should be said to correct the mis-
take that Ted made? How many main topics should be 
included in an outline of Ted's report? 
To do by yourself: 
On a sheet of paper make an outline that you think 
Ted could talk from in giving his report~ Be sure 
that your outline corrects the mistake that Ted made. 
Include only main topics and sub-topics in the outline. 
Checking your wor~: 
If you are asked to, read aloud the outline that 
you made. Then help your class decide what main 
topics and sub-topics should be given in the outline. 
If you made a mistake, find out why it is a mistake. 
CHAPTER 1· WRITING GOOD LE~ 
Lesson 1:_ Making letters int~e~ti~ 
Read and think over: 
Decide which of several letters present the best 
form. Use samples. 
Talking toge~~~: Question class on various aspects of the sample 
lesson letters presented .. 
To do by yourselJ[: 
Compile a list of topics that you might use in 
writing to a friend. 
Lesson 2: The form and p~ of a letter 
Read and stus!Y-.J:lY..~ur:self: ~---· 
Use sample letter on page 61. Question on form 
that is followed. 
Talking _to~iJh~r: 
Help answer the five groups of questions about the 
parts of a letter. 
c ' • 
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Testing xourself: 
After proper review of rules, close text and write 
a letter as it is dictated by the teacher. 
Lesson 3: Writing a letter 
Read and do £y your~~lf: 
Choosing an interesting topic, write a letter to a 
friend~ Check the work, reviewing rules to see if 
you have followed proper form. 
Lesson 4: Good business l~t~er~ 
Read and think over: 
Study, orally and silently, the main points of a 
business letter, making sure that the differences with 
the friendly letter are pointed out. 
Talking together: 
Check, orally, rules for good business letters. 
Working __ togethe~: 
Create a hypothetical letter topic, and query class 
as to what should be included in making up this letter. 
To do b ourself; 
Correct a letter that has not been framed by the 
writer. Remember rules for this procedure. 
Lesson 5: Using what you ~~~~arned 
Read and think over: 
Try to stimulate the class into developing a 
business letter, orally, that the class should TN.rite 
and has an interest in. 
Writing a letter tq_gether: 
Of all the letters su,ggested, try to have the class 
select one that should be written. 
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FREQUENCY TABLE OF THE VARIOUS ITEMS 
APPEARING IN THE THIRTY LESSONS 
-=-= -· . ~~~~ 
Item Freguencx:, 
1. To read and think over 
2. Talking together 
3. To do by yourself 
4. To read and do by yourself 
5. Checking your work 
6. Testing yourself 
7. Working together 
8. To read to yourself 
9. Giving reports 
10. Checking your paper 
11. Writing a report 
12. Writing sentences 
13. Writing the chosen words 
14. Writing a summary 
15. Discussing a problem 
16 . Checking your work 
17. Making a record together 
18. Writing the words chosen 
19. Checking your list 
20. _Organizing your report 
21. Writing your report 
22. Writing and correcting your paper 
23. Writing a letter together 
24. Copying the letter 
25. Combining sentences 
26. Finding subjects and predicates 
27. Punctuating sentences 
28. Keeping sentences apart 
25 
25 
19 
19 
7 
5 
2 
2 
1 
1 
1 
1 
1 
1 
1 
1 
1 
1 
1 
1 
1 
1 
1 
1 
1 
1 
1 
1 
This form was presented to the pupils at the beginning of 
the study. 
SUBJECT-PREFERENCE FO~ 
AGE GRADE lf.lARK WITH AN ''X" GIRL BOY 
BOYS AND GIRLS, HERE IS A CHANCE FOR YOU TO TELL US 
SOME OF THE THINGS THAT YOU LIKE OR DISLIKE ABOUT SCHOOL. 
DIRECTIONS: 
t. 
COLUMN I t COLUMN II 
T. 
CHOOSE YOUR FAVORITE SUBJECT. 
'· 
Put a circle around 
~ the letter which tells 
Put l before your first choice. f. how you feel about 
:Put 2 before your second choice. t. each subject. 
Put 3 before your third choice. ~ L-- I like it very much. 
t N-- Neither like nor 
t dislike it. 
t D-- I dislike it very 
~ much. 
'· T. 
READING 1. L N D 
~ 
ARITHMETIC ~ L N D 
'· ENGLISH 
' 
L N D 
'· PENI.viANSHIP 
' 
L N D 
f. 
SPELLING t L N D 
f. 
SOCIAL STUDIES 
'· 
L N D 
t. 
ART t, L N D 
'· MUSIC 
'· 
L N D 
t. 
SCIENCE f. L ·N D 
., 
HEALTH '· L N D 
QUESTIONNAIRE FORM 
--------------------------------~--------~--------------------
BOYS and _GIRLS 1 Today we are giving you an opportunity to 
tell us your reactions to the lesson just completed .. 
Please check off correctly according to the way you 
sincerely wish to answer. · 
-------~~~----·~·_,........,--=---.....-..--o:-·~.-.·~----~--
Lesson 
---
Name __ ~-~---~--~ Boy_ Girl __ _ 
1. I like this lesson: 
a. Very much 
b. A little 
c. Not at all 
2. I like the reading part of this lesson: 
a. Very much 
b. A little 
c. Not at all 
3. I like the talking together part of this lesson: 
a .. Very much 
b. A little 
c. Not at all 
4* -I like the written part of this lesson: 
a. Very much 
b. k little 
c. Not at all 
5. If the lesson had a picture in it, did you ..... 
a. Get help from it? 
b. Enjoy looking at ·it? 
c. -Dislike it? 
CIRCLE ANSWERS OF YOUR CHOICE. NUJl.iffiER OF PUPILS TESTED __ 
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